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FOREWORD

The fourth Junior College Administrative Teams In-
stitute, sponsored jointly by Florida State University and
the University of Florida, with financial support from W. K.
Kellogg Foundation, was held on the campus of Pensacola
Junior College, Pensacola, Florida, July 27-31, 1964,

One hundred twenty-four administrators from fifty-
four public and private two-year colleges in eight states fo-

cused attention on improvement of instruction. This repc:st

contains the formal presentations. Unfortunately, space
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does not permit the inclusion of the many excellent ideas
and observations offered during the explor..ion sessions.

The success of the Institute depended upon many--the
participants, the discussion leaders, and the consultants. We
gratefully acknowledge their contributions and express our -

sincere thanks to them, We are especially grateful to the

host institution and to Dr. Merrill Symonds who served as ' :
local coordinator; to Mr. William Sadler, Kellogg Fellow at
Florida State University who served as Assistant Director of
the Institufte and editor for t =2se proceedings; and to Mrs.
Martha Maddox and Mrs. Ruth Carson of the staff of Florida
State University for assistance with planning and directing v
E the Institute and for help with the publication of the
proceedings.

It is hoped that these proceedings will be valuable to

those who participated in the program and to other adminis-
trators who have occasion to read them.

Maurice Litton y
Director of the Institute
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IMPROVEMENT OF INSTRUCTION IN THE JUNIOR COLLEGE

James W, Reynolds

Professor and Consultant in
Junior College Education
The University of Texas

There are many reasons why I count myself as fortunate
in being able to talk with you this morning. It gives
me a chance to be in Florida which I have heard is a self-
evident bklessing. It gives me a chance to be again with my
good friends 1living and working in the area served by Florida
State University and the University of Florida (to be on the
safe side I have listed these two great institutions of higher
education in alphabetical order). It also gives me an opportunity
to talk with an informed audience about a topic of mutual con-
cern, junior colleges. ?
There is nothing more frustrating, as many of you know
from experience, than to talk about junior colleges wilth people
who have no concept of what these educational institutions are,
i The frustration reaches a point of being maddening when the
audience is not only uninformed, but its members exercise

the prerogatives of the ignorant; that of being adversely {

prejudiced as well,

With you this morning, the circumstances of ignorance

and prejudice are completely absent. You are informed, and

possessing this information, it requires no effort on my part

to remind you that at the very heart of the whole junior college

1
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concept 1s the central core of superior instruction.

Since you are informed, I don't need to remind you that
this central cc.se was acecrded such a position in a long pro-
cession of definitive publications on the Junior college:
McDowell in 1915, Koos in 1921, Eells in 1930, Bogue in 1956,
Medsker 1:1 1960, Thornton in 1960, and Fields in 1962.

Nelther do I need to remind you that in a preponderant
majority of statements of institutional purposes appearing in
Juniior college catalogs, this central core of superior in-
stiuction occupies a prominent place. You know, as I know,
that this recognition is accorded because superior instruction
1s one of, 1f not the most valuablz2 product we have to give
this nation.

While supzrior instruction as the unfailing hallmark
of junior colleges has been important in the past, its impor-
tance 1s even greater in the immediate present. |

Since World War II enrollments in colleges and univer-
sities in the United States have taken a phenomenal upswing.
While a portion of this increase was temporary, as with the
veterans who used their "G. I. Bill of Rights" money to
defray thelr expenses in college, the increase in students
observed in the last ten or twelve years was caused by more
boys and girls persisting through high school and then entering
college. And now, adding to this number, we note the arrival
of the so-called war bables at the college portals.

The statistics of the increase in college enrollments

present an unmistaiable picture. Junlor college enrollments

2




have been consistently at the top of the basis of the per-
centage of increase,

Many of these enrollees in junior colleges--in other
types of collegiate institutions as well--enter with serious
handicups in the way of succeeding in college. While in some
cases, these handicaps are insurmountable, in a vast majority
cf the cases, students may be enabled to overcome the handi-
caps through the service of superior instruction.

If superior instruction in junlor colleges has been
regarded as important in the past; if it is of even greater
importance in the immediate present; there is abundant reason
to concede that its importance will be further enhanced in
the future The reason is simple.

As increasing numbers of students knock at the doors
of colleges and universities, thereby filling to capacity
the facilitles of these institutions, many institutions of
higher education are going to impose enrollment limits. It
is aiready being done. It will involve an increasingly larger
number of colleges.

The criterion for admission, in those institutions im-
posing enrollment 1imits, is that of demonstrated superiority
of scholarship. Those unable to meet this criterion are and
will continue to be in an ever increasing number of colleges,
denied admission.

It is extremely unlikely that junior colleges, in any
material number of cases, will impose such l1imitations. Such

an action is contrary to another central core principle of

3
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these educational institutions. As a consequence, while the
Junior colleges will continue to enroll their complement of
superior students, their ranks will be swelled with a larger
number of average students. This situation demands superior
tnstruction,

If, then, superior instruction continues to ve the
central core found at the very heart of the junior college
concept, how can this superiority be maintained? Tradition
provides a most satisfactory answer: by eternal vigilance
based on the infallible results of constant evaluation.

To attain the status of a tradition, ..e formula just
stated for maintaining superiority in instruction must have
neen 1n use over a long period of time. Again, as an informed
avdience, you know that this is true.

With you, I have worked in the satisfying of this form-
ula. With you, I have seen its efficacy proved, proved many
times. At the same time, however, I have observed, in many
instances, a defect which has stood 1n the way of attaining
maximum benefits. This defect, as I have observed it, consists
of a conception of instructional improvement in too narrow
a framework.

Instruction, as we are viewing the texm, is a complex
made up 6f many majoi* parts, or dimensions. Moreover these
parts operate efficliently only as they do so in their inter- §

relationship with each other, To remove any one part from

this interrelationship with the others destroys its signifi-

cance as much as the destruction which takes place when a

1
i
| l




sentence, clause, phrase, or word is removed from the
context in which 1t was originally employed.

This removal of parts of the complex of 1nstruction
from thelr integral place, or, as it was first described,
accepting "a conception of instructional improvement in too
narrow a framework," 1s a very common falling at all levels*
of education, including Jjunior cclleges. Hours are devoted to
developing general education curriculums with 1ittle concern
for how they will be taught, or to whom.- Veritable mountains
of information are gathered about students with no consideration
for how teachers may best use the information to do a better
Job of teaching. Reams »f paper are used to describe the best
way to get teachers for the staff with no planning for
orienting them into the instructional staff. Programmed
instruction, team teaching, and audio-visual instructional
materials are Ilnvestigated with 1ittle effort to relate these
to the prevalling campus atmosphere. But why go on? -

It shall.Qg my thesls that while practicality--defining
problems of manageable size--demands that only segments of
the instruction complex be studied at any given time, such
study, to improve instructiom, must keep the whole .complex
constantly in the picture. This thesis further contends that
the moment that sight 1s lost of the.relationsﬁip of the in-
structional cegment belng studied to the total concept of in-
struction, at that moment, any resemblance between the end
results of the study and valid conclusions will be entirely

colincidental.

In conformance with this thesls, I shall present for
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your consideration my idea of the total concept of instruction.
This concept, I belleve, must be kept constantly in mind as
we study any of the parts,

The Director of your Institute has asked ixe to be subtle.
He has asked me to weave into my presentation impllcations for
student personnel program, curriculum, staffing, and the
library, toplcs you will consider at succeeding sessions. I
would 1like to be subtle, have always admired those who can,
but unfortunatel& my subtlety becomes all too obvious.

When I contrive, I never do so in a subtle manner.

As a consequence of my inability to comply with a
reasonable request from your Director, I shall weave in the
lmplications requested. For fear you miss them, though, I
shall label each one as we come to 1it.

Y should 1ike to present for your consideration a
concept of instruction comprising six dimensions: (1) the
curriculum, (2) the studenﬁs, (3) the teachers, (4) instruc-
tional setting and activities, (5) leadership, and (6) campus
atmosphere. It shall not be my purpose eilther to describe
the 1deal in each of these dimensions, or to 118t the questions
that should be answered by way of obtaining data for evaluation.
My purpose shall be to remind you of significant aspects
under each of these dimensions.

Before pursuing the dimensional aspects, however, there
18 one condition vihich 1s basic to success in improvement of |
Instruction. TIts indispensability, in my Judgment is so %

pronounced that 1f this condition 1s absent, or even only ;

partlally present, there is 1little hope that efforts to
6




improve instruction can succeed. Stated simply, the con-
dition is the unswerving conviection on the part of every member
of the professional staff that no student should be admitted

to a junior college unless there is a strong probability that
he can succeed, and this probability is based on tangible
evidence.

Your first reaction, I'm sure, is that this condition
is easy to satisfy. I'm equally sure that there isntt a
person here whose feeling is that the institution he repre-
sents doesnt't heet this requirement. Don!t be too smug about
it. Answer for yourself the following question3. The 1ist
is not exhaustive, Jjust illustrative.

Do you have academic purists in your faculty who are
much more concerned about the sanctity of their academic
discipline than they are about students<

Do you have professional staff members who believe that
falling worl: is invariably the result of hopeless lazliness or
lack of interest? -

Do you have academicians that believe that some stu-
dents are too stupid to learn and hence should take "shop"
courses?

Do you have vocational teachers who believe the aca-
demic requirements for graduation are a grand waste of time?

Do you r~ve a number of students who drop out when
they might have been salvaged by superior instruction and a
superior job of counseling?

If you can in good falth answer all these questions with

i
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a, "No," then you are on your way to satisfying the condition
that was suggested.

I note in your program that one of your topics to be
discussed on Wednesday is "Quality Education: What Standards
Do We Raise?" Since it will not be my good fortune to hear
this presentation, I shall not presume to comment on what
1t will say. In considering the topic in general, though,

I take my stand with all of you in applauding high standards.
I do contend, though, that the elevation of standards must
be c-nstantly equated with the admissions policy. Such an
action is inextricably tied in with the condition I described.

And now to the dimensions listed earlier ---

The first dimension to be considered of those which
relate to improvirg instruction 1s that of curriculum. In
order to consider this dimension, it 1s necessary to do what
many theorists say cannot be done, to separate the concepts
of curriculum and instruction. The separation, it may be
charged, rests on an inexcusable oversimplification of defin-
Ition. Your speaker regards this charge as being without
validity.

The curriculum, as the term 1s used here, consists of
the aggregate of answers to the question, "What shall be
lzarned?" The answers constitute the objectives of the
Junior college, of the several divisions or departments, of
all the courses offered, and of the major divisions of each

course, These obJectives, moreover, should be found for

each of the student activities. |
:




Uniess the implications of the objectives are thoroughly

understood by the professional staff, there can be no sound
basls for organizing instruction; no sound basis for evaluating
student progress. Objectives do not constitute window
dressing. They constitute, rather, the only satisfactory
set of directions to govern tle professional activities of
the staff,

Instruction, in this setting, comprises the setting
up of learning situations in which the learning experiences
of the students will be consistent with the objectives. The
success of this instruction 1s measured best by the cxtent

to which the student's learning approaches, reaches, or exceeds
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the cbjectives,
The gulding principles for all learning objectlves are
the institutional purposes of the junior college., If these

purposes are constructed carelessly, lack complete cormpre-

-

hensiveness, are not revised frequently, or cannot be ob-
served to operate in some parts or all parts of the curricu-
lum, thelr value as gulding principles is seriously impaired.
There is a tendency to state departmental or course
objectives 1n relation to the cognitive realm of learning only.
In such courses as those including the mastery of skills,
attention is most often given to these in the 1list of ob-
jectives. The third domain of learning, the affective, 1is

most frequently omitted from the objectives altogether,.

Thus, 1f the dimension of curriculum is (o be considered

in improvement of instruction, the aspects described in the

9
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preceding paragraphs must receive attention.

Curriculum is one of the areas I was directed to
stress as a basis for your further discussion on Wednesday.
In looking over the topiecs for that day, I find only one and
a part of another which pertain direectly to curriculum. The
remaining topies pertain more directly to instruction.

This observation cc.prises no criticism whatever. In-
struction is the topic being considered. It might be fruit-
ful, however, to include in the general consideration of these

topics such questions as: (1) how do these topiecs relate

- to the institutional purposes, (2) how is their development

influenced by the stated objectives, and (3) to what extent
does the instructional topic give consideration to the three
domains of learning, the cognitive, the skills, and the
affective,

The second dimension of instruction that should be
included in the evaluation program relates to the student.

No doubt, there are some who would have listed this dimension
in first place. It is an interesting consideration and could
evoke much controversy. Such discﬁssion as would ensue,
however, would produce far more heat than light, and anyway,
no significance is attached whatever to the order in which
these items are presented.

Before looking at this dimension in greater detail,
my I raise another flag. In this case, the flag is to remind
you that my topic of students has implications for your sug-
sequently considered topic of student personnel programs.

10
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It is perhaps too obvious to require repeating that
the success of instruction depends in the final analysis on
the learning it induces in the student. The objectives,
mentioned earlier, are indispensable as guides to organizing
learning situations, but the success of the organizing
activity depends exclusively on the nature of the learning
which the student acquires. Money spent on junior colleges
could never be justified as boondoggling projects to support
the professional staff.

Moreover, the organization of learning situations is
effective only if a second factor is given major consideration:
the nature of the learner--the student. This principle is
too well-known and accepted, at least in theory to require
further stress--or is it.

Mention was made earlier of the two very popular
reasons for student failures: laziness and disinterest. Fre-
quently, these expressed reasons are in reality infallible
symptoms of teachers who don't take the student into considera-
Tion in organizing learning situations.

If the student is to be taken into consideration,
what should be done? Obviously, the answer to this question
will vary from student to student. To provide the variety
requlired, the teacher must know two elements: (1) the basic
principles of psychology cof learning, and (2) the individual
student. Attention to the first of these elements will be
given in the ensuing discussion of the teacher.

What is needed to be known about students? Everything

11
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that affects hls learning processes,

It is necessary to have accurate knowledge of the
type of home from which he comes; his church 1ife, 1if any;
his associates. These are hls sources of values, and his
values are of critical lmportance.

His interests are significant as motivational
factors affecting his learning. What are his hobbles?

What interests were observed by his high school teachers and
counseloré? What does he do in his spare time?

There 1s no question of his abllity affecting his
learning. How able 1s he mentally, physically, emotionally?

To what extent has he made such important decisions as
the selection of a vocation, the selectlon of a mate? To
what extent has the making of these decisions been his own,
or to what extent have they been imposed by others?

What does his past achlievement, scholastically,
socially, economically, vocatlionally, physically, aesthe-
tically, indicate about aptitudes?

What is known of his health record, his vislion, hils
hearing, his physical infirmitles?

How well does he get along with others? What situa-
tions seem to frustrate him, create tensions? In what
situations 1s he completely comfortable?

The iInformation lmplied by these duestions is needed
vitally in the organization of an instructional program.

Its magnitude suggests another 1ldea, that student personnel

12
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programs conceived only in terms of guidance and coun-
feling are patently inadequate. Guidance and counseling, to
be Sure, constitute a segment of student personnel, but

only that.

Two aspects of the information about students should
receive séfious attention in the improvement uf instruction:
(1) the assembling of reliable, accurate data, and (2) the
transfer of this information to the instructional staff .in
such a manner that it will be useful to them. The first
aspect refers to the existence of a Jjustifiable testing

program, the second to steps taken to insure that instruc-

tors understand clearly the implications of the data, and
The extent to which these data are used. Unused data from
an elaborate testing program is not an unheard of phenomenon. !
The followlng poem illustrates the point delightfully. TUn- ’
fortunately, I don't have information about who wrote it, or
where it was published.

IN A GREAT LARGE FILE
"We've a splendid testing system. If you'd like it I shall
list ‘em
Saild the city superintendent with a holy little smile.

"We measure kids and test kids to see what things infest kids,
And then repeat the process every little while.

"We give grammar tests and hammer tests and also Katzenjammer
tests,

And German tests and vermin tests, the best we can compile,
Appreciation, condensation, information, lucubration,

To say nothing of vocation - Oh, a tall, tall pile.

"Our tests are often mental, but they may be merely dental
Or sometimes environmental (about the domicile).
Versatility and ability, then utility, then debility -
With indefatigability we choose the latest style.

13




"Constitution, restitution, home pollution, destitution,
Go-to-college, moral knowledge - just walt a 1ittle while;
Aptitudes and attitudes but seldom the beatitudes

For measurement of platitudes serves only to beguile.

"Physiology, soclology, entomology, and geology,

For present-day psychology says these things we should compile;
Metaphorical and clerical, historical, hysterical,

Our tests are quite numerical, and very much worthwhile.

"Spelling tests and yelling tests - no, I'm not selling tests,
But schools that seldom use them are very, very vile.

"We give our tests, record our tests (I wish we could afford
more tests)

And I keep them--keep them--in a great, large file.

The third dimension in improving instruction consists
of the teachers. By implication, the learning situation has
been established as the critical point in instruction. 1Its
structure has been seen to depend on nature of learning de-
scribed in the objectives, and on the nature of the students
described by what 1s known about them. The architect, the
bullder, the brofessional involved in producing the learning
situvation 1is the teacher.

The comment has been made frequently that the most
important responsibility discharged by a board of education,
of trustees, of regents, or by whatever name it might be
known, is that of selecting the chief administrative officers.
If this 1s true, by the same token, the most important
responsibilicy of the chilef administrative officer is the
selectlon of teachers, either directly, as unfortunately he
does, sometimes necessarily, or indirectly. Indirect se-
lecticn requires the selection of a dean of instruction who

can select the kind of teachers that are needed.

Teacher selection requires attention to such quantitative
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factors as highest earned degree held and number of years of
experience, and while these do tell something about the can-
didate, there is much more that needs to be known. The best
instructional programs are those in which some system has
been developed for ascertaining the existence of the qualifi-
cations in addition to the two names.

Basically, the master teacher attains this quality by
being outstandingly proficient in two areas: (1) knowing
thoroughly.what to teach, and (2) demonstrating constantly
the ability to teach--induce learning in all students of the
type specified in the objectives and organize learning situations
so that this will happen.

The second of the traits just mentioned will invariably
have at least two concomitants. One of these is a genuine
concern for students and what and how they learn. In a very
real sense, this feeling ties in completely with the con-
vietion named as an introduction to the dimensions, the belief
that no student should be admitted to the junior college
unless there is a strong 1likelihood that he can succeed.

The s2cond concomitant is that of the teacher's skill
as a diagnostician. Learning is a highly complex function
affected by a large number of factors. Frequently, malfunction
in learning results from factors which are far from obvious.
The teacher, skilled as a dlagnostician can recognize symptoms
overlooked by the inept which point to causes for the malfunc-

tion. It may well be that treatment for removal of such

causes requlires the services of a specialist--a skilled
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counselor, a psychologist, a psychiatrist. But these services
will never be obtalned without the dlagnosis performed by
the teacher.

It should be obvious that the teacher as a diagnosti-
c¢ian will be requlired to rely heavily on assistance from
various segments of the student personnel program. The reverse
of this 1s equally true. No assembling of personnel data
concerning students can be complete unless it includes such
information as teachers can provide. Material from teachers
who have become proficient as dlagnosticians will be doubly
valuable,

Much has been said thus far about the learning situa-
tion, 1ts position of critical importance in instruction, its
relation to the objectives stated in the curriculum, its
relation to students, its relation to the instructional staff.
In tne fourth dimension of instruction, we are concerned di-
rectly with that learning situation. In essence, it 1s instruction.

In what may be for many an unacceptable overly simpli-
fied definition of learning, it still might be said that
learning conslists of a modification of behavior, psychologi-
cally defined behavior, brought about by the learncr'!s re-
action to his environment. If this definltimmay k2 agreed
upon for the time belng, then the learning situation in
Junlor colleges, insofar as it 1s structured hy the teachers,
consists of an environment that i3 contrived for the purpose

of inducing the type of learning experience (reaction to the

environment) tha: is described in the objective.
16




Conceptualized in this manner, the learning situation
consists of the interperscnal relations involving teacher and
student, and student and student; the instructional methods
selected by the teacher, the instructional materials utilized
by teacher and student, and the setting in which the learning
Situation is created. Each of these four parts of the learning
Situation is capable of evaluation, not only in isolation,
but also in thelr relationship to each other. Regardless
of how appropriate certain methods. materials, and settings -
may be for certain students, if their seiection ignores the
factor of interpersonal relations, it may provide totally

inappropriate methods, materials, and setting for a student

from a disadvantaged group.

The learning situation presents an outstanding
example of a piecemeal approach to evaluation of instruction
as a basis for improvement. Studies have been made of
methods, of materlals, of settings. Sociograms and other
devices have been used to investigate interpersonal rela-

tions. There is no disposition to quarrel with those who

pursue such studies. As has been stated, each is capable ;

of belng evaluated. The learning situation, however, is

not an aggregation of discrete parts any more than a motor

car is an aggregation of discrete systems. The learning
situation, as the motor car, functions well only when the
several parts (systems) operate as a unitary whole.

As consideration to the widc variety of settings within
which the learning situation may operate, it becomes apparent

17
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that the presence of the teacher 1s not an absolute require-
ment. There are many who willnérgue, your speaker included,
that the responsibility of the teacher 1s to work himself
out of a job as a director of student learning activity with
an individuval student, just as this is the job of a couselor
with an individual counselee. That this ideal is far from
being attalined is attested by the fact that teachers still
insist on spoon feediﬁg graduate students clear through the
upper reaches of the doctoral program. Piease note where
the blame was laid.

It would be well tc note that the teacher, on the
basis of what has been sald, actually shifts jobs somewhere
along the 1ine. He ceases to be a director, and starts
being a resource.

The library 1s a good example of a setting for learning
situvations in which the presence of the teacher is not an
absolute requirement after assistance has been given by
both teacher and librarian in the use of the library. The
student goes to the library with a definite learning ob-
Jective in mind. With such assistance as may be provided
by the library staff, by the catalog, by such published
indexes as are needed, he locates what he needs and satisfies
the learning objective in a learning situation which 1s partly
of his own creation.

Perhaps before leaving this dimension, in line with
consistency, I have laid a bgse of implications for your

subsequent discussion of the library.
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The fifth dimension suggested as being a part of
Instruction is that of the leadership provided for improvement
of the program. One individual and one group of individuals
comprise the nominal leaders in this undertaking: (1) the
dean of instruction, or by whatever name he might be called,
and (2) the divisional or departmental chairmen.

Leadership is exercised through a variety of media.
Among these are divisional or departmental meetings, general
i faculty meetings, inservice instructional improvement pro-
Jects, and individual conferences.

It is assumed that an accurate set of minutes will
pe kept on file for all the group meetings, and a resumd will
be written up of every conference. These minutes and notes
constitute an excellent basis for evaluation.

The dean of instruction will bear full responsibility
to the president for efforts to improve the instructional
program. Consistent with this responsibility, he will
exercise the major influence in the selection of faculty
’ members. Any other administrative arre ament charges him
with a responsibility the discharge of which is hampered
by his work with a faculty chosen by some other person.

A recent investigation of a sample of some 70 junior
colleges scattered throughout the United States revealed
that in an overwhelming number of cases, reither the dean of
instruction nor the divisional or department head visit the
; classrooms of ti;e instructors while class is in session.

L While the information merely cont'irmed a belief that existed,
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it still doesn't explain why this form of supervision
is not used.

The practice represents a team approach to finding
ways of improving instruction. The teachers experience.
certain difficulties, not at all an unusual discovery even
with master teachers. He analyzes the situation, confers
with the dean on the problem, invites the dean or departmental
chalrman to vislt the class or classes in which difficulties
are occurring. Since the invited visitor has been pre-
viously apprised of the nature.of the problem, his observation
has been provided focus. Following the visit there is a
further conference or conferences on the matter with a good
chaace that a solution can be found for the problem.

When questioned on why this doesn't occur, teachers
and deans or chairmen have implied strongly that such an
action has something to do with the dignity of the teacher.
This 1s a most unusual answer since consultations of this
type are common in other professions. Medical doctors
ané lawyers feel no ylelding of dignity in such consultations.

Another area in which leadership is all too often
neglected concerns the orientation given new faculty members.
A teacher's handbook 1is a valuable tool for such orientation,
but just as the use of a textbook in a course doesn't pre-
clude the need for a teacher, so handing a new teacher a
teachers handbook doesn't preclude the need for some person
to person assistance in the matter of orientation.

There is still another area in which leadership n<eds
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to be exercised, one which has already been mentioned: the
departmental (or divisional meeting) and the general faculty
meetings. On the basis of many observations, it is sug-
gested that leadership falls most in these meetings by
permitting them to be devoted exclusively to housekeeping
chores.,

Improvement of instruction takes place best when such

meetings concern themselves with genuinely professional

problems. These are the problems which provide a real
challzange to a truly professional instructional staff. It
1s 1ittle wonder that faculty members develop a cynical
attitude toward the plethora of meetings in which they
devote their time to the insignificant housekeeping chores
which can actually be performed best by the administrative
staff. Such wasting of the time of the instructional staff

really constitutes an insult to their dignity. Moreover, the

challenge of performing housekeeping chores is a low-level

challenge. Instructional programs are improved by high- i
level challenges--those involved in tackling professional

problems,

o T e e —

The sixth and final dimension of instruction concerns
campus atmosp.:¢re, IS the campus one on which the greatest
emphasis 1s placed on the values of education, or on matters

which are only peripheral to education.

A campus with an atmosphere conducive to improvement of
instruction doesn't have to be one which has a dull, drab,

mustily intellectual .tmosphere. The type regarded as
21
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desirable can exist on a campus that fields intercolle-
glate athletic teams, has its full complement of social
11fe, or even boasts a girls! drill team, if this archaic
term can be used.

The critical issue is one of values and perspective.
The three activities 1listed just now are not in any sense
undesirable., They create an unhealthy climate for good in-
Struction only when they are permitted to get out of per-
Spective; when they are permitted to occupy a position equal
to the instructional program.

Who holds the spotlight on the junior college campus,
the basketball team or Phi Theta Kappa; the girls! drill
team or the student government; the winning of the conference
athletic crown or the success record of terminal and transfer
students? 1Is religious emphasis week a set of motions or
a time for genuine soul-searching? Do the campus favorites
attain their position on the basis of extracurricular
activities only, or on the basis of solid scholarship aug-
mented by leadership in student affairs? What are the values
served by award assemblies, by the college annual, by the ~
college newspaper? To what extent do faculty members aid
and abet that peculiar student practice of great instruc-
tionai potentiality, the bull session? Are popular faculty
members chosen because they are simply good Joes, or because
they lead students both in and out of the classrooms to do
some real, critical thinking? These are some of the questions
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which relate directly to a campus atmosphere conducive to
good instruction.

In conclucion, though trite, it is still true that
good instruction is evidenced exclusively by good learning,
and at the center of good learning will be found good learning
Situations. To be good, these learning situations will con-

form to two sets of directions: (1) the descriptive nature

of the objectives, and (2) the learning characteristics of
the students. The master teacher will include a thorough
knowledge of what to teach with a demonstrated ability to
organize good learning situations. The work of the teacher
wlll be assisted by competent leadership and carried on in

a campus atmosphere which is favorable to the successful
performance of his most important professional responsibility:

instruction.

That, as I see it, is all there is to it.
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DUTIES OF THE STUDENT PERSONNEL
OFFICER IN THE IMPROVEMENT OF INSTRUCTION

Robert H. Plummer, Professor
of Education and Assistant Dean
University of Michigan
I bring you greetings and the cool Arctic breezes from

the land of Hiawatha and Paul Bunyan, where I spent the last

three weeks on the shores of Lake Michigan, sleeping with

blankets. I was quite pleased with the idea of coming to

Florida until my wife, with a women's masterful ability to

inflate the male ego, suggested that the people that Floridians

really want to hear, are invited during the winter.

The land frontier of our great-grandparents disappeared

at the end of the 19th Century. It has been replaced in this

century by a frontier of knowledge, represented by higher

education. On this new frontier we are crocsing the Alleghenys.

We are just passing through the Cumberland Gap, so to speak,

taking the easy course of the liberal arts Germanic tradition.

There are many uncharted forests and swamps ahead. The

revolution in knowledge is creating a manpower revolution.
Machines do the physical work, and now computers do more and
more of the mental work. Many of you saw in last week!'s

Time where St. Louls Community Junior College sent their

schedule out to McDonell Automation Center, where it was

fed into an IBM 7094. 1In less than thirty minutes the com-

puter produced a schedule that would keep the institutional
24
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areas in use for 80% of the time. As a result, 100,000
square feet can be cut off the b.ilding plans for the new
campus, saving the institution $3 million dollars. We are
l1iving in a revolution of increased production and increased
leisure time, with a challenge of creating 35 million new
Jobs in the next five years for the new students who will
be entering the labor force and for those replaced by automation.
In this audience are the Daniel Boones, the Davy
Crocketts, the Lewlses and Clarks of the 20th Century, o
can extend the frontier of knowledge to thousands of young-
sters not yet tapped by higher education. Let me very un-
scientifically define three groups knockling at the doors of
higher education. There is the well defined, capable and
eager group of students with better than 2.5 averages on
the 4.0 system, anxious for a liberal arts education. Then
there are students with an average between 1.5 and 2.5 who
aspire, many times due to social background in our culture,
to a liberal arts education. And, third, there are those
that are occupationally oriented. They want to use their
hands immediatecly along with their mind. I feel that in the
first group not much teaching skill is demanded. These stu-
dents could almost teach themselves., The professor needs
only to be a researcher on the frontier of knowledge,
seducing the students with the great ideas that will bring
about the great society.

But to meet the needs of the last two groups, higher

education has to develop a cafeteria type education. 1In
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the process they must change the present sloppy art of teach-

ing into a scientific art of teaching. Our best and greatest

teachers are needed in the junior colleges and they should

be paid a premium over other divisions of higher education

in order that the job will get done properly. The teacher

of the future 's going to be 1like the psychiatrist. He's

going to have to be skilled in finding out where the students

are anrd then get his satisfaction from moving the student to

a point closer to where he should be. My assignment this

morning is to introduce some hypotheses on the duties of the

student personnel officer in the improvement of instruction

in the junior college. I have tried to 1imit this to five

hypotheses since we have five digits on one hand, the

easiest of counters, but I may end up with six or seven to

offer a baker's half-dozen.

HYPOTHESIS I: THE CO-CURRICULAR ACTIVITIES OFFER SIGNIFICANT

OPPORTUNITIES FOR EDUCATIONAL AND SOCIAL DEVELOPMENT OF JUNIOR

COLLEGE STUDENTS THAT CANNOT BE ACHIEVED WITHIN THE CLASSROOMS.
There can be excended services to curriculum and

faculty in the co-curricuium by getting facuity involvement

in advising and participating with students in the informal

common meeting ground of extra class activities. Wrenn (22)

a., the University of Minnesota says that student organizations

can serve as field situations and reality-testing laboratories

for the concepts and values stressed in the classroom.

The student personnel officer can help improve in-

struction by enriching collegiate experiences in four ways.
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1. Introduce interraclal and interreligious conflict
of the community and build respect for diversity.

2. Introduce the student to world citizenship by
bringing programs on international affairs to the campus.

3. Saturate the extra-curricular activities with
intellectual content. One campus has intellectual retreat
camps for selected students bullt around exciting conversation.

4, New preparation for citizenship by contributing
to the socletal obligation to be informed. It was the aspira-
tion of Thomas Jefferson that citlizens would give thoughtful
examination to relevant evidence. This can be done on the
campus by the expioitation of controversy with certalin ground
rules. One campus gets national authorities in a dlalogue
seminar with students by phone. They pay -a $50 fee and a
$13 phone bill for a half-hour session.

Last summer one Jjunlor college arranged for three of
thelr students to tour Europe for 25 days. The expense per
person was $500. The result with one of the students who
had a low self-concept was as follows:

1. Tremendous progress in lowering cultural pro-
vincialism.

2. Significant increase in self-image and self-
confldence. :

3. Greater assumption of adult role and less dependence
upon parents. -

The inexpensiv2 interchange between countries of
matched students, travel by American Youth Hostel, sports
activities organized for beginners, hootenanneys of faculty
and students only begin to scratch the potential of correlating
the cocurriculum with the curriculum. Student personnel people
are the catalysts in bringing the students qnd faculty together.
Understanding by the faculty of the problems of the students

whom he teaches 1s indispensible for effective instruction.
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HYPOTHESIS II: A ONE-YEAR PROGRAM OF EXPLORATORf AND REMEDIAL
COURSES WILL ACHIEVE GREATER EFFECTIVENESS WITH STUDENTS OF
LIMITED ABILITY AND BACKGROUND IF ADMINISTERED OR COORDINATED
BY THE STUDENT PERSONNEL DiVISION.

Let's give student personnel a piece of the curriculum
s¢ that they can work directly in improving instruction. Let
us resolve the conflict between faculty and "open door"
student personnel by an experiment placing under the direction
of the Dean of Students an unclassified curriculum for those
not qualifying or fitting the college transfer, the occupa-
tional or the community service curricula. The unclassified
curriculum, a maximum of one year length, would lead to a
13§h year certificate if it turned out to be terminal for
those who within a year did not transfer to college parallel
or occupational curricula. The certificate would represent

20-24 credit hours chosen from the following areas:

1. Integrateda counseling and psychology course as
worked out by Glanz (6) at, Boston University Junior College.

2. Remedial Fnglish and math courses as worked out
by Meister (11) at Bronx Community College.

3. Reading and study skills course as worked out by
Radner (14) at Staten Island Community College.

4, Exploratory occupational courses with approval of
adviser.

5. Exploratory transfer courses with approval of
adviser.

6. New curriculum of independent studies: student
selects programmed problems from 100 different areas of
social sciences, humanities and sciences as worked out by
Wilcox (20) at Harvard. Blocker (12) of the University of
Texas and this writer have identified 30 problem areas in
the social sciences that could be used for independent study.

There are several logical implications from the 13th

year certificate program:
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i. The college transfer curriculum is relieved of
students having a lack of creadiness

2. Student pe-sonnel teach the integrated guidance
psyclology course--ac: demic faculty {.us get a faculty image
of student personnel worrers.

3. The invitation to failure of the "open door"
policy is eliminated as there is a termination goal in the
13th year certificate for many who will not go on to a
transfer or occupational curriculum.

4. An analytical study in the new curriculum of the
Student's choice of problems and his progressin measuring
them would add a potent measure of interest and motivation for
real goals. As guldance can give information on individuals
for curriculum goals so curriculum can give information to
guidance for individual goals.

5. The opportunity for a "people's college" is main-
tained, reversing Canada's undemocratic 13 year certificate
for 10% to a United States possible 90%.

HYPOTHESIS ITII: STUDENT PERSONNEL WORKERS CAN FURNISH DIAGNOSTIC
SERVICES FOR LEARNING DIFFICULTIES AND ADVISE THE FACULTY ON
LEARNING THEORY: ASSISTING THE FACULTY WITH INDIVIDUAL DIFFER-
ENCES AND FEMOTIONAL BEHAVIOR IN ALL INTELLECTUAL EXPERIENCES.

There can be extended services to curriculum in

counseling.

1. Services to curriculum can be extended according
to Glanz (5) by student personnel being qualified to advise
with faculty on learning theory; helping the faculty see the
place of individual differences and emotional behavior in
all intellectual experiences.

2. Through increasing *he therapeutic training of the
student personnel staff. Williamson (21) defines counseiing
as a psychological occupation (a two-year masters in psychology
with supervised practicum) with advanced training in psycho-
therapy, in personality theory and development, and in per-
sonality appraisal. Student personnel workers need sophis-
tication in diagnosing capabilities, interests and motivation.
The talents and aspirations of students are so wide in the
Junior college that counseling and assistance to faculty
requires more professional training than if the range of talents
were narrow.

3. Should student personnel workers do academic
advising?
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There are many answers to this question.

a. Use faculty in the field of the students'
selected major.

b. Release time to selected student oriented
faculty with a salary differential for advising. ’

c. Use professional counselors.
d. TUse experienced students.
On our campus where we use released time of faculty

I recently overheard a student say, "The advising around here

is minus, minus, zero."
One of our clinical psychologists has said that using
professional counselor trainees is a "rat fink" operation.

We won't know the final answers until we scientifi-

cally compare the results of the various riethods. This will
take research money. Until the findings are in, I would

use academic faculty for students who have declared an
academic major and professicunal counselors for the undecided.
HYPOTHESIS IV: THE SPECIFIC CONTRIBUTIONS OF THE STUDENT
PERSONNEL OFFICER TO INSTRUCTION AND CURRICULAR DEVELOPMENT
WILL BE MORE EFFECTIVE IF CONSIDERABLE EFFORT IS GIVEN TO
INSTITUTIONAL RESEARCH AND THE INTERTRETATION OF FINDINGS

TO THE FACULTY AND ADMINISTRATION,

There must be follow-up in evaluating the course of
instruction. The University of New York State (18) has set
up criteria for measuring programs. There must be follow-up
of graduates to determine the effectiveness of the curriculum
and how it should be revised. There 1s a pauclty of published
follow-up studies evaluating results.

What has happened to junior college graduates? What
can they tell us? In a related bit of research Averill (1)
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of Pairsons College evaluated 57 topics taught in a course of
elementary statistics and found seven major topics, which
Lf students were trained in, would result in emplsyment in
industry. Clarity of objectives and the building of ade-
quate programs comes from intensive community and occupational
surveys innovated by the student personnel staff for the
curricula improvement.

Services to curriculum can be extended according to
Tyler (17) of Stanford by a systematic appraisal of the learn-
ing being provided. Ruth Strang has long said that research
is a major function of student personnel services. D'Amico
and Martorana (4) of the U. 3. Office of Education found
600 research and information reports on the two-year
college in periodicals from 1950 to 1960. There were very
few articles in the areas of instruction and curriculum
development. Only nine percent of the 600 articles were
written by junior college faculty and special service
personnel., Yet it is this group that has the most advanced
tralning in research techniques. They are the most directly
involved in serving the educational needs cof students and
they are the most sensitive to possible research studies for
improving programs and instruction. What load adjustment,
what rewards are necessary to get student personnel and
faculty to meet their mutual responsibilities in research?
We know that some of the most influential counseling,

right or wrong, comes from the student's peers., We need to

know how to increase the positive qualities of this informal
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and effective counseling.

HYPOTHESIS V: THE STUDENT PERSONNEL OFFICER CAN IMPROVE
CURRICULUM BY DOING COMMUNITY AND AREA VOCATIONAL SURVEYS THAT
WILL PRODUCE COOPERATIVE WORK EXPERIENCE PROGRAMS IN THE
CURRICULUM,

Greater aumbers of Junlor college students will accept
vocational curricula if job-related opportunities are avail-
able on a cooperative baslis and if job placement upon com-
pletion of the program can be assured. The root of culture
is vocation. Harris (7) of the University of Michigan predicts
that seventy percent of our labor force is to be in the semi-
professions--managerial, sales, public service, technical,
and highly skilled occupations. High school education is not
enough for semi-professions. The 1962 Manpower Training
and Development Act in its first year put 80 programs in 50
Junior colleges (19). This is a type of education not
touched by the universities and liberal arts colleges and is
the unique function of the "peoples! college."

Richardson (13) of the Junior College District of
St. Louls and this writer propose that when occupational
training includes a large percent of cognitive work, including
regular academic courses in mathematics and science, that it
be in the technical curriculum along with the transfer
division under the dean of instruction. When less than half
the training is cognitive and the mathematics is a part of
shop courses 1t becomes a vocatlonal curriculum under the

placement director who reports to the dean of students. No

vocational curricula should be started unless there is
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opportunity in the college's service area for on the job
training. This work-study curriculum can have high status
if every graduate of the program is assured placement by
business and industry. Vocational programs should not Le
started until there is sufficient community interest and
responsibility developed to assure the placement of the
graduates trained. Vocational and retraining programs will
never be more than unproductive orphans as long as they remain
an unwanted adjunct to the academic or technical programs and
under the academic dean of instruction. If the colleges provide
the appropriate training, there is a place in our man-power
ranks fqr every out-of-school, out-of-work youth who has a
desire to learn and self discipline.
HYPOTHESIS VI: AN ADMISSIONS PROCESS SCIENTIFICALLY DESIGNED
TO HELP INCOMING STUDENTS ENROLL IN COURSES FOR WHICH THEY ARE
PREPARED WILL STRENGTHEN BOTH THE CURRICULUM AND THE INSTRUC-
TIONAL PROGRAM,
COROLIARY: TIF STUDENTS KNOW WHAT THEY WANT TO DO
AND WHAT THEY CAN DO THEY WILL VOLUNTARILY SELECT
COURSES AND CURRICULA COMPATIBLE WITH THEIR ABILITIES
AND BACKGROUND,

Admissions processes designed for more scientific
classification of students will ultimately strengthen curricu-
la and instruction. A one-year unclassified curriculum com-
posed of exploratory and remedial courses should be coordinated
and administered by the student personnel division. Williamson
(21) at the University of Minnesota calls for statistically
competent student personnel workers to determine prediction

data (probability tables) for separate curriculums. Hills

(8) of the Georgia Board of Regents, using regression equations,
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has worked out college expectancy tables whereby, given

certain test scores and high school record, certain freshman

average grades can be expected in a given college.
EXPECTANCY TABLE FOR

ESTIMATING ACADEMIC PERFORMANCE FOR THE FRESHMAN YEAR OF
ENTERING STUDENTS AT THE UNIVERSITY

ALL STUDENTS, MALE AND FEMALE: N=1,268

Proportion Admitted

Index 2 V + C or B or as Fall
M +4 Y Better Better A Entering Freshmen
400 93 4g
380 85 33
360 98 73 20
340 96 58 10
320 90 4o 5 100
300 81 27 2 Vv
280 68 15 1 98
260 52 { 95
240 35 3 87
220 21 30
200 11 1
180 5 N
160 2 0
140 1 J
Per Cent of
1960 Freshmen
Achieving: 58 21 1
\ verbal score of SA T

math score on SA T
high school achievement In academic subjects

M
H

— — — — . —_—

Students will make more realistic curricular choices
when probability tables are carefully interpreted to them.
A student with an index of 200 with 11 chances in 100 of making
a C average will decide for himself about the particular

college. Qualifications for different colleges or curriculae ]

are Jjudged by the starting point of the student and the
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fallacy of minimum test scores is avoided.

Based on disappointing results in efforts to predict
curricular success, Thurston (16) attributes the difficulty
to excessive numbers of underachievers and overachievers in
the Jjunior college population. She also challenges academic
achievement as the sole measurement of student success in
Junior college curriculum. An analysis of grading practices
by Bob De Hart within the faculty at Foothill College in
California showed the inconsistency of grading within sections
of a given course and sugéested that efforts to predict
degrees of success or failure will be seriously hampered until
greater consistency in grading is achieved.

Student personnel workers need to develop tables for
the hand minded as well as the word minded. Biggs (3) at
Marymount College found in a study of 34 California Junior
Colleges that 70 percent of thé colleges used tests in screening
for English courses but only one college studied bredictors for
the terminal curriculum.

We need more research in assessing non-cognitive factors.
Why don't you do a 1little piece of this research? Many classi-
fication devices need to be researched. Next fall Flint
Junior College prerequisites for classification in the science
or engineering curriculum are to includ? a minimum score of
30th percentile on math and verbal scores of the M.A.T., a
C average or better in one year of high school chemistry, a
three-year sequence of English, two years of algebra, one
year of plane geometry and one-half year of trigonometry.
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One of the sore points between faculty and student
personnel is the open door policy of admissions. Hutchinson
(9) of the Broward County Junior College finds 1000 faculty
members in 25 Florida junior colleges favoring (69 percent)

restrictive admission to college transfer programs. Medsker

(10) in California found that more than 75 percent of college
staffs favored minimum ability and aptitude tests for ad- i
mission to certain standard freshman courses in such fields
as mathematics and English.

In order to maintain acceptable standards in the two-

year college and at the same time help the student who is
below the median, it is necessary to make a clear-cut dis-
tinction in the admissions to, and in the administration of,
two separate programs. The two-year college, with its policy
of unrestricted admission, has been widely praised as the
avenue to post-high school education for the maximum number
of youths. The simple truth is that public opinion demands
that everyone have access to higher education in come form.
The community college is the obvious alternative to an in-
undated state university. Consequently, the difficulties
confronting the two-year college cannot be resolved simply
by closing the open door.

My seventh brief point is not a hypothesis but a plea.
Take the percentile distribution of IQ on the WISC (2)

as follows:

36




e

120 or above - 10%

115 + 5 - 15%
105 ¥ 5 - 25%
95 + 5 - 25% approx.
85 ¥ 5 - 15% approx.
80 or below - 10% approx.

The liberal arts colleges and the transfer programs
in the junior collegeé are serving well the upper 25%. But
what about the 25% between 100 and 110 and the 25% between
90 and 100. Here is the frontier of higher education. I
think the training of the student personnel officer makes him
the most flexible and adaptable person in higher education.
The chance we have for leadership in curriculum at this point
of time we will never have again. Where is your willingness
to find elbow room for the median student in the vast forest,
prairie and mountain ranges that are just over the horizon.

Is the percentile distribution for IQ the same for the
creative type, the planning type, the decision making type,
the communications type? How many dimensions of the mind are
there? Are there ten? Are there fifty? How many new classif-
ication systems are needed for better curriculs planning?

If I were to pick two summary points that stick out
like thumbs it would be these:

1. Student personnel officers arise--get a piece of
the curriculum while you can.

2. Student personnel officers\arise--get the co-
curriculum creating an intellectual climate in the college.
You can teach critical evaluation of evidence, you can give
field experience in the production of concensus.
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ACADEMIC ADVISING? WE USE COUNSELORS
Joseph W. Fordyce, President
and
Terry U. O'Banion, Dean of
Students
Central Florida Junior College
In Dr. Litton's unusually democratic style, having
thoroughly determined upon a topic for today's discussion, he
then asked the participants if they had suggestions for the
title. My suggestion was "Academic Advising--Pros or Cons."
Dr. Litton promptly rejected this on the grounds that the
materials had already gone to the printer. I have continued
to toy with this title, however, and it has lead me down some
by-ways that have provided me with some amusement, although
perhaps very little insight.
I was reminded first of all of the story attributed
to Mike DiSalle who was a figure in the early Truman adminis-
tration and was himself a candidate for the governorship
of Ohio during the second Truman campaign. Upon being asked
whether or not he considered that dishonesty in government
was golng to be an issue in the campaign, Mr. DiSalle replied,
"Oh, I think there's no question about that. The only thing
is, I don't know which side is going to take the affirmative."
Similarly, had we kept the topic, "Academic Advising--

!

Pros or Cons," we would have had no difficulty in arriving

at some notion as to who the pros are and perhaps even at
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general agreement that they should indeed carry on this
function. We would have had considerably more difficulty

in isolating and defining the cons. Certain definitions have
occurred to me and each of them was appealing for further
development in terms of discussion for today, because each
suggests a glimmer of truth in terms of the actual situation
in colieges where non-professionals are given the job of
academic advisement. Let me just simply mention a few of

the terms cthat suggested themselves and you will, I am sure,
get some notion of some of the connotations.

First of all conscripts. How many professors of Greek

have felt completely regimented when it was suddenly announced
that they had become adviser to 25 poor struggling freshmen,
many of whom proposed toc pursue a program in engineering or

in medicine? So with conscience-stricken, convalescent,

conjurer, and even convict. Each had implications that
somehow or other were a little bit too close to the truth
for comfort.

I am sure that you could add to the 1list, but I
will let you do this silently for your own amusement, if
you now wish to turn off the audio portion of this recep-
tion and regale yourselves with your own configurations.

More seriously, it has occurred to us that the basic
questicn involved in this discussion is, first of all,

a determination of precisely what the task of academic

advisement is, and secondly, having determined the nature

of the operation, who are the individuals on the basis
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of their training, experience, temperament, and other
qualities who are in best position to perform this service
effectively and Jjudiciously?

I would suppose that we would generally agree that
the most common task of what is ordinarily referred to as
faculty advisement or academic advisement is the choice of
specific courses to meet the requirements of a particular
curriculum. It more rarely extends to help with the choice
of the curriculum and to help for making adequate progress
within the course of study. One of the chief arguments for
the so-called faculty advisement system is that, in reference
fo the task which we have labeled as the most common, namely
the choice of courses within a curriculum, this is a relative-
ly simple task, a kind of chore that needs to be carried on
once each term for a great mass of students and that the
only available respectable individuals around to perform
this mass chore are the instructors who are during this
period generally seen as otherwise twiddling their thumbs
in the wings awaiting their entrance on the great lecture
stage when the class schedule actually begins and the "real"
business of the college begins to unfold. If this is the
picture and the definitim of academic advisement, then we
would not be in a position to quarrel too much with the
assignment of it to faculty advisers even though such a con-
figuration does not add much to the picture of dignity and
prestige of the great teaching profession.

Even here, however, we would present a mild dissent

ho
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on the grounds that if this task 18 so simple, if it 1is one
that "anybody can do," then probably there is no justifi-
cation for it at all. Effective use of the printing press
and the mimeograph machine could perhaps even more effective-
1y present all of the information necessary to students in
order that they themselves make appropriate choices. If,
for example, a curriculum suggests that three hours of history
or three hours of government would meet a particular require-
ment, it seems extremely doubtful to me that a professor of
biology with 1limited knowledge of the particular student is
going to be able to contribute very much that will enable
the student to make a better choice between these two subjects
than the student could make on his own. To put it somewhat
more succinctly, if this is a job anybody can do, then no -
one in particular needs to do 1it.

Our plea for the assignment of academic advisement to
a professional counselor is based upon a broader view of
academic advisement than that which we have just pictured.
It suggescs, to be sure, some help with the choice of courses
within the curriculum, but only as an introductory step to
the broader questions that are implied in a professional
view of academi~ advisement. A choice of a course is important
only in terms of the successful completion of a curriculum
or a program of studies, and the choice of a curriculum
1s important only in terms of goals, vocational or otherwise,
that are appropriate for the particular student. It is here

that the professional guldance worker, free from biases that
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would tempt him to weigh the choice for the student in some
direction or another, and possessing certailn skills,

technical information, and point of view that are outcomes

of his particular tralning, 1s clearly needed. To turn

the picture around, what we are saylng is that the real

task to be done here is that of making sure that students

do have appropriate goals and have made appropriate choice

of curricula and of programs of study to meet those goals.
Thils 1s clearly a professional task. Once 1t has been com-
pleted, the great majority of students will have no difficulty
in making appropriate cholces of courses, For those who

do, the chances are extremely great that thls fact should be

a red flag to indicate the need of real professional assistance
in terms of clarification of goals.

We will mentlion here only one or two of the items
within the broad range of background and tralning peculiar
to the education of the counselor that makes him the appro-
priate individual for handling academic advisement as we
have defined it. There 1s, first of all, the knowledge of
tests and of other diagnostic instruments. Real familiarity
with these instruments, knowledge of how to use them and how
not to use them, comes only with an extensive background of
training and experlence. It cannot be learned over night,

or in a period of a two-weeks orientation, or even over a

perlod of years, when only incidental attention is beling
given to this by a person whose first love 1s 1in teaching

artronomy, or agriculture, or Greek, or chemistry, or
Ly ‘




Something else for which these diagnostic techniques are at

the best incidental.

Even a more important body of skill and knowledge
that requires utilization of the professional in this
¢ .fuation 1s that dealing with the counseling process 1it-
self, No aspect of education 1s more subtle and more clearly
the result of intensive training and discipline than 1s the
process of counseling. In this area as in the area of test
Interpretation, i1t is only after years of intensive training
and experience that the professional comes to realize how
meager is his own body of understanding.

Now 1t 1is sometimes argued that the professor of English
willl have had extensive training in these flelds and 1is,
therefore, as eligible to perform these services as another
1ndividual who happens to bear the title of Counselor. For
our purposes today, this argument is, of course, specious
because 1f the professor of English is indeed trained in
thls fleld adequately, he then becomes a professional
within the field and moves over to the group that we are
advocating should be used. Our only caution in this case
would be to make sure that this professor of English who

1s also a professional counselor is given adequate time and g

facilities for the pursuit of his counseling responsibilities.
The question then remains, does thils mean that instruc-

tors have no role in the guidance process? Does it mean that

the concept that we frequently hold dear that "every teacher

1s a guldance worker" cannot or should not be realized?
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Our answer 1is a resounding NO. If guldance 1s seen as an
integral part of the educational process as we belleve it
should be, then every'educational worker has a pnart to play
within this total developmental scheme. The question 1is how %o
find the particular role that is most sulted for the indi-
vidual who dces not have professional skills within the
area that we ordinarily refer to as guldance or counseling
itself. We are suggesting that this role probably 1s not
that of academic advisement where, to the extent that there
is an important job to be donee the task borders upon or
is actually central to the vef& essence of professional
counseling and guldance.

In order to visualize the instructor's role in guldance,
I think we must accept the concept that guldance, lnstruction
in Greek, intercolleglate athletics, the editorship of the
school newspaper, all are partners as activities designed
to meet the goals of the institution in terms of producing
desired changes in behavior of students. When this concept
is accepted, the roles of various educational workers begin
to fall into place in a more meaningful way. The question
of the instructor's role in guldance then becomes nct so
important as the question of the individual educational
worker's role in terms of what he can contribute within the
1imits of his training, experience, and personality to the
optimum growth and development of the students with whom he
comes in contact.

At our college, we have deflined the most important
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activity on the part of the institutional faculty as intensive
personalized teaching, close, personal, and direct contact
with students on the basis of the logical and freeflowing
outgrowth of classroom experiences. From these conferences

to which our instructors give many hours each week, discussions
will certainly lead to choices of vocation, choices of curri-
cula, and other matters that are impoftant to the individual
student, but they will be'done In a spirit and in a setting

of free discussion wherein the instructor can make the con-
tributions that he himself has and where he can be free to
express his limitations with the knowledge that the student
has other resources for more general and for more intensive
consideration of these problems.

Certainly there 1is another area in whieh instructional
faculty can make a major econtribution in an area closely
related to that which the professional counselor works.
Instructors should be primary resource persons for the fields,
vocationally and educationally, that their own disciplines
represent. In some areas utilization of these instructors
as resource persons 1is of vital importance, and in some fields
the particularized knowledge of a vocational area takes on
predominant importance in the particular development of a spe-
cific individual student. For the most part, however, this
consultant role can best be played with professional counselors
rather than with individual students, and there is very
1ittle of this information that cannot effectively be reduced

: to writing in order that it can be supplied through brochures,
47
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pamphlets, newspapers, and other media.

We will not attempt further discussion here, although
the 1ist is almost inexhaustible, of the ways in which indi-
vidual members of the instructional faculty can contribute
to the good growth and development of students, and therefore,
if you please, participate in the guldance program. We have
suggested just a few that in our <pinion are more important,
both for students and for the professionalization of education,
than 1s faculty advisement, as the term 1s ordinarily used.
Out theme, therefore, 1s one of letting the cobbler stick to
his own last, and seeing guldance as one professionalized
concept making a contribution along with the contribution
that can be made by other prof<ssional educational workers
within the sphere of his ftraining and experience to the end
that the student wlll have the best possible opportunity
within the full resources of the college for the kind of

development we wish for each of them.
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ACADEMIC ADVISING? WE USE FACULTY MEMBERS

Webb Allen, Dean
Chipola Junior College

At Chipola Junior College the term faculty includes
all professional employees. Therefore, we consider all
administrative personnel including those assigned duties
in student personnel services as faculty members. We attempt
to have as 1ittle distinction as possible between teaching
and non-teaching faculty members., With this definition in
mind, I feel that the title assigned this presentation means
that I chould discuss the system whereby we use the teaching
faculty for academic advising, or the system whereby we do
naot depend upon sSpecialists for all academic advising.

Since our system of guicd: nce which includes academic
advising has evolved over a period of 17 years, a brief
history of Chipola Junior College is in order. Unlike many
of the newer Florida public Jjunior colleges, Chipola started
as a very small school. As the third oldest of Florilda's
public Jjunior colleges, Chipola began operation in 1947.

For the first school year Chipola was a private school. The
enrollment for the fall of 1987 was only 6% students. When
we became a public school in 1948 the fall enroliment was
only 150, and the full-time faculty numbered only 8 in-
cluding a president and a llbrarian. During the formative
years student enrollment and the size of the faculty were
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both relatively low, and it was not until 1957 that we em-

ployed a full-time person to work exclusively in guildance or

student personnel services. Although in 1963-64 we had a
student body of T47 and a faculty of 50, I believe that our
relatively small =2nrollment and faculty for several years
has influenced our pollcy with regard to academic advising.
For 1964-65 we anticipate a student enrollment of 850
or more of which at least 90% will be full-time students. Our
full-time faculty will number 52 of which we will allocate 3
persons exclusive of the Registrar and Admissions Officer
vo student personnel services. However, we will retain our
pclicy whereby the teacning faculty do the bulk of our aca-
demic advising.
Before giving you the details of our program of

academic advising, I would like to briefly discuss our
philosophy of guldance. We want to emphasize that we con-

sider academic advising as only one part of guidance or stu-
dent personnel services. We define guldance as a process
whereby the student is alded in making his own decisions.

There are many kinds of guidance such as vocational, per-

sonal, family l1life, flnancial, etc., but as a college we are
interested in educational--the broadest kind which ~:2tually

involves directly or indirectly all other kinds of guidance.

cussed as auxlliary phases of educational programs that pro-
vide individual or group assistance to students on problems

of vocational decision, educational plans, and personal cr
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Guidance or student nersonnel services are often dis-
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Social goals. We do not feel that guidance is an auxiliary
phase of our educational program, or a fringe area. We feel
that it is a definite, integral, and vitally important part
of our total educational program. We believe that this is

a phase of our educational program that is of vital concern
to our entire faculty, and we attempt to involve the total
faculty in our program. In other words, we feel that !
guldance is everybody's business. We believe that a good
instructional program demands a good guidance program, and
that our entire faculty must be guidance oriented and actually
be involved in some way in our program. However, at this

stage, let me emphasize that we stress limitations, and that
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we, by no means, insinuate that all of our faculty members

are trained guidance workers. Let me also stress that we
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are careful to point out the dangurs of advising in areas
for which the typical college instructor is not qualified.

At Chipola we feel that the classroom teacher can and
should perform certain guidance functions. In addition to
the constant informal guidance that takes place in any

classroom, we feel that he is the logical person to do

P A ECIRAP YR £14 v
~

academic advising. Academic advising is, to us, that part of
student guidance that involves course selection and, in some

instances, teacher selection. We do not contend that the

R R

typical teacher who does not have professional training in
guidance can perform all guidance functions; we do not

cocntend that he is qualified to do academic advising with-

out considerable assistance which will be explained later. [~
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We do feel that our system is workable; that it is education-
ally sound; and that 1t has several aavantages over those
systems that assign all guidance functions to specialists.
Next, I would 1ike to explain our academic advising
program and the part played by our teaching faculty members.
When Chlipola accepts a student for admission he is
advised by the Registrar that he must be administered certain
tests prior to registration. It 1s explained to the student
that tre results of these tests willl be used to help him in
planning his educatlional program. We have five testing dates
during the summer and one final testing date durirg the week
of registration. The student selects the date on which he
will be administered the tests. This year we hope to have
completed the pre-registration of at least 300 of our expected
500 entering students prior to the week of registration. We
administer a college aptitude examination, an interest in-
ventory, a reading test, and achlievement tests in the areas
of communication skills, math and writing sample. These tests
are scored, profiled, and results a:re entered on individual
test profile sheets. Results of the Florida Senior Placement
Tests are alsc recorded on this test profile sheet. 1In
addition to this we make out mimeographed 1ists of those
students who must take preparatory or non-credit freshman
English and/or a non-credit reading clinic. We also mimeo-
graph 1ists of those students who are eligible to take our

varilous mathematlcs courses, those who are eligible to take

college chemistry, and those who should defer any mathematics
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course for one or more semesters,

When our faculty reports for duty prior to the fall
semester, we devote at least one full day, sometimes as
much as two full days to in-service training relating to aca-
demic advising and registration procedures. We attempt to
explaln in understandable terms the meaning or significance
of test scores as recorded on the test profile sheet. For
example, we take each item of information on the profile
sheet and explain what 1t means with regard to the student's
educational program. This is not an easy task, and I frankly
admit that there are some teachers who are not good students.
We have sometimes had teachers who, for example, want to
give undue emphasis to the results of the Kuder Preference
Record; there are some who are prone to give undue emphasis
to college aptitude and senior placement test scores. But,
in general, we feci that we do a creditable job explaining
the use of test results. One advantage has been a relatively
light faculty turn-over rate whicn allows us to give more
time to new teachers who, incidentally, often do the best
job of student advising. The teacher, during the in-service
training period, is familiarized with all of the data con-
tained in the student's file. Another phase on in-service
training involves our own catalog and other publications.
Included 1s a study of course descriptions including pre-
requisites, curricula, the general education program, and the
rejuirements for graduation.

Prior to the teacher reporting date, by using catalogs
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of various four-year colleges and universities and our own
catalog, we make what we call course schedule plans. In our
catalog we 1list the curricula recommended for teachers, for
business administration, ete. In the course schedule plans
we break down these curricula into four semeste s' work, and
we further break down the curricula for the students who

plan to transfer to various four-year colleges. In the fall
of 1963 we mimeographed 3% well defined course schedule plans
Including 30 for students who planned to transfer and 5 for
terminal curricula. These course schedule plans are subject
to revision each year. According to the best available in-
formation they 1list the courses to be pursued each semester
for the student who expects to follow a certain curricula.
All of them provide for a plan whereby the student may best
meet the transfer or terminal course requirements and Chipola's
graduation requirements. Last year, for example, plan number
JE was the 5th revision of a plan for those students who ex-
pect to earn a degree in agriculture from the University of
Florida; number 5D was the U4th revision of a plan for business
administration transfers to the University of Flor. 1a; 6E

was the 5th revision of a plan for business administration
transfers to Florida State. We have course scheduie plans
for all of the professional schcols at Florida State and the
University of Florida; we have plans for certain curricula

at Troy State College and Apburn University. This f211 we
will have some 50 course pléns, and we will include plans

designed for transfers to the University of South Florida,
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the Uniwersity of Southern Mississippi, and probably Florida
Atlantic University. A complete file of these plans is
given to each faculty member, and they are explained and
discussed in consideraﬁle detall. Included in the plans
are suggested programs for those students who have no
speclflc educational c¢bjective, plans for those who want
merely to complete the general educational requirements

for specific state universities, and for those who merely
want to graduate from Chipola with minimum effort.

For two days prior to fall registration we have what
we call individual counseling. It's 1likely that individual
advising would be a better term. Each entering student is
scheduled to spend one hour with his faculty adviser. During
this period, academic advising begins. The faculty member
has the student's flle which iIncludes the test profile sheet,
high school transcript, college transcript and evaluation if
a transfer student, the application including a health cer-
tificate, and a copy of correspondernce that is considered
significant. The teacher has mimeographed lists showing
who must take remedial work and who may take cexrtain math
and sclence courses. The teacher also has an adequate supply
of the course schedule plans previously discussed, class
schedules, preliminary regissration forms, and the actual
registration materlals.

The faculty adviser, using information available,
nelps the student plan his program at Chipola. He also

explains registration procedure und gives general orientation
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l information. However, the services of the entlre adminis-

trative staff including gulding speclalists are available ?
to asslst the adviser and the student. One of the greatest |
weaknesses of any system of advice giving is that some of us

will talk when we should be listening. Our instructions to

advisers are "When in doubt, check." This dcesn't mean that :
our faculty do not make plenty of mistakes, but we do stress i
that i1f there 1s any doubt about course selection, etc., seek j
help. The faculty member and/or the student is free to con-
tact the Dean, the Director of Student Personnel Services,
the Registrar, or any other administrative officer. We keep
our calendars clear for these two days for this purpose.

How far should and how far does the faculty adviser
go in alding in the selection of an educational objective?
Our policy 1is that the student selects the objective and
the adviser may point out to him certailn factors that should
Influence thils selection. For example, the student who 1s
not eligible co take college algebra and trigonometry 1is dis-
couraged concerning engineering; the student who barely

meets our admission standards 1s not encouraged to pursue a

pre-medical course. However, our experience is that a minimum
of 50% of entering freshmen who have a clearly defined ob-
jective change thelr educational objective prior to the end of
the sophomore year, and a large percentage frankly do not have
a definite educational objective. Therefore, no one 1s
pressured concerning an objective. If the student wants to

try pre-medicine, this 1is the course schedule plan selected.
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Test results are dlscusSsed with the student to the point
that hls general strengths and weaknesses are known to him.

Before leaving the adviser the entering student has an
appointment for registration; he fills out a preliminary
schedule; and his objective and plan are noted in his file
which 1is returned to the Registrar's office. The student is
advised that this teacher will be his adviser as long as he
is a Chipola student unless he requests a change. He is
asked to contact the adviser at least twice during the
semester preferably at or before mid-semester, and procedure
for pre-reglstration advicing for the next semester is
explained. It 1s durlng later contacts that advising cften
involves selection of instructors as well as courses. We
emphasiée that the student should take courses, not teachers.
Nevertheless, instructors are selected after the first
semester,

Normally the next formal contact between the adviser
and the student takes place after the warning grades, or after
mid-semester grades if the student has no unsatisfactory
grades, A conference may consist of only a friendly, "How
are ycu getting along?" If the student is making satisfactory
academic progress the adviser's role may vary from no contact
to encouraging more study or better grades. One or more
vnsatisfactory grades at the end of six weeks by a student
demands a conference, No effort 1s made to analyze all

the reasons for poor grades. The advlser's role is to advise

whether or not to request a reduction of load, and/br to
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refer the student to guidance personnel. This calls for
what often amounts to purely subjective judgment. This

is a weakness in any system, and 1t 1s at this point that
advice to students varies greatly. One person may attribute
poor grades to lack of intelligence, another to laziness,
and another emotional Gisturbances. The adviser makes
referrals to guidance personnel in two ways. He may ask
the student to contact the specialists; he may ask the
guidance person to contact the student. In either case he
relays results of his conference to the guidance person.

If at any time the student desires to change advisers,
his request 1is honored. The change 1s made by the Director
who usually asks the student for his choice,

The degree of contact between student and adviser
tends to lessen as the student progresses toward graduation.
Sophomores need and usually get less guidance than freshmen.
Technically, the sophomore still has the same adviser,
Instead of twice or more per semester his contact 1s usually
aly one time, sometimes none after registration,

The typical teaching faculty member has ten freshmen
and five or six sophomores assigned for advising. The maxi-
mum assigned is twelve freshmen. Normally, by the end of
the year a teacher has 8 to 10 freshmen and 5 sophomores
assigned. Exclusive of pre-registration counseling, we
estimate that the maximum time devoted to student advising
is 20 hours per semester., I believe that the typical

teacher likely devotes ten hours to this cask. This 1is
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over and akove student conferences in connection with the
teacher's own classes.

Does the typlcal teacher like student advising? Does
he have time to do 1t? Does it interfere with teaching?
Does he do a good job? These are only a few of many ques-
tions that arise. I believe that the typical teacher 1likes
or at least does not dislike advising. He may resent it,
but in general, this 1s an ego satlsfying task. The typical
teacher has the time and it does not interfere with teaching.
We make provisions for this in 1limiting class size and
teacher load. Chipola has the best or one of the best
student-teacher ratios in the ctate. Does the teacher do
a good job? In general we Say yes. We have some teachers
who do such a good job that we are tempted to penallize them
by assigning more students; we have some who perform poorly
1n thils role and we are tempted to reduce their 1load. 1In
general, I feel that 1/3 of our teachers do an excellent
Job of advising, 1/3 do an average job, and 1/3 do a below
average or. poor job, |

Academic advising 1s only one part of guldance
services and we do not attribute all the good or strong
poince solely to academic advising. We feel that a good
program of academlc advising has contributed to the fact
that we have one of the best student retention rates in the
state, one of the lowest drop-out rates, and our students
have experienced minimum difficulties in transferring to

four-year schools,
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All guidance functilons opher than those discussed

above are handled by the non-teaching faculty including the
guidance speclalists. In addition to the coordination and

direction of the academic advising program services handled

by guldance personnel include testing and research, student

activities, financial ald, placement, housing, and the many

referrals from the teaching faculty. Group gulildance for

both entering freshmen and for graduating sophomores 1s

handled by guldance personnel. The Freshman Orientation

Program consists of a required one semester hour course

that includes instruction in study skills, library use,

personal and/or study schedules, and research on educatlonal

objJectives. The office of Director of Student Personnel

Services also serves as the referral agency for students

who need special services not avallabie in the college.

In our particular adninistrative set-up the Reglstrar
and Admissions Officer is not assigned to Student Fersonnel

Services, He 1s, iiowever, often considered as rightfully

"belonging® to student personriel. In addition to admissions,
records, and reports, the Razlistrar does considerable addi-

tional guidance work that compiements the academic advise-

ment by the faculty. Many referrals come to the Reglstrar,
and to the Dean of the College with respect to academic
programs sultable for specific colleges. The Dean of the
College gives final approval for dropping any course without
penalty. The Dean also handles evaluation of college trans-

cripts and substitution, if any, for general education
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requirements.

Next, and finally, I v.at to discuss the strong points

or advantages of our system for academic advising.

1. It provides adequate personnel for academic ad-
vising at the time when personnel are needed. We feel that
the beginning academic advising is most effective if per-
formed immediately prior to registration. We have tried
advanced registration and advising during the ‘summer session.
For every problem this solves, one or more problems are
created. It has been our experience that when pre-registration
advising is done even cne month prior to registration it is
not effective and schedule changes become the rule rather
than the exception. Should academic advising be handled
exclusively by guidance personnel, we feel that we would
have to employ several additional personnel for pre-~school
work, and that some of these people would not be needed
after registration. Our system provides for forty or more
people to work exclusively with advising during the period
immediately prior to registration.

2. Our system, we beileve, makes for a better rela-
tionship between the teaching fe:culty and guidance perscnnel.
It provides for a shared responsibility and makes our ent:ire
faculty more interested In the guidance program as a vital
part of the entire educational program. Instructors refer
to advisement as "our" responsibility, and as "their"
responsibility.

3. We feel that our system helps faculty members in
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one division or department become aware of and take an
interest in what other departments or divisions are doing.
In assigning students to advisers, we do not take into con-
Slderation the preliminary educational objective or major
of the studenti Therefore, an English teacher may have

one or more advisees who are majoring in mathematics or
engineering. We do this for two reasons. One, we have not
discovered any system whereby the English teacher can advise
only English majors; and secondly, we feel that not assigning
advisors by subject area helps the teacher with regard to
interest in the total college program. This tends to count-
eract special interest groupings based on department or
divisional administrative organization.

i, We believe that professional guidance persornel
can better utilize their time and energy if teaching faculty
to the majority of academic advising. If the specialists
act only as a referral agency for academic advising, their
energies can be director toward other tasks. We feel that
we get better service for dollars spent on salaries. Our
teachers have the tire to do academic advising; our guldance
personnel have plenty to do without taking over this task.

5. We feel that a system whereby the teacher comes
into direct contact with a cross-section of students, some
of whom he does not teach, i-proves the teacher and his
effectiveness in the classroom. Through this contact the
instructor shares with the student information about other

subjects, other teachers, and varlous educaiional ofjectives.

62

!




- e - 4 e i L reT em b

The teacher is more or less forced to "“keep up" with what
is going on in many areas. We feel that his advising duties
tend to broaden his intellectual or educational interests.
We are convinced that instruction is improved by a system
that brings the instructor and the guidance specialist
closer together. We believe that instruction is improved
when the teacher'!s interests are broadened. Wwe feel that
teaching and advising are not only compatible, we believe
that advising helps teaching and that teaching helps
advising.

In éonclusion, let me state that we feel that we have
a good academic advising program. However, we are realistic
to the extent that we sully realize that we must constantly
seek ways and means to improve our program. From meetings
such as this one we hope to take back with us many new

ideas for improvement.
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PROVIDING INSTRUCTORS PROFESSIONAL ASSISTANCE
Wilson F. Wetzler
Vice President and
Dean of the College
Mane“ee Junior College
Mounting college enrollments and prorortionat-:ly
decreasing faculty. along with increasing cos.s, threaten
the standards of instruction based on relatively small
classes and a low faculty-studlent ratio. Many Jjunuior col-
lege students already suffer from uneven and often inade-
quate preparation and instruction; many fall below the stan-
dards for college students as measured by entrance require-
ments and tests; most receive too 1little attention now in
classes that are either too large or by necessity will
become oversized in the future. The senlor institutions

are able to utilize graduate assistants to aid the professor ;

with large numbers in his classes; bhnowever, these graduate

| i e h "

students are not present or avallable in the junior college
sSituation.

A fresh approach from the Jjunior college point of

view must be found to go beyond what 1s being dcne in the z

public schools in thelr use of teaching assistants. Our :

objective 18 to examine the functions of teaching assistants
and how they may assist 1n maintaining or raising the

standards in college level courses, The approach will
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focus uron the problem of teaching larger numbers of students
without losing the extensive and valuable help of the

master teacher. This involves securing and preparing, on
the job perhaps, the professional assistants who are the
focal point of this discussion.

Manatce Junigr College has designed a pilot project
which will be confined largely to the area of Written '
Communication. The results of this projeect should furnish
sufficient data to offer definite guidelines to the total
faculty in extending the use of teaching assistants to
other areas of instruection. For our purpose of discussion

- in thls present meeting perhaps it would be advantageous

to concentrate upon a description of the demonstration

involving instructors in composition. At least two

hypotheses support the main objective of this project in
exploring the use of teaching assistants in the area of
Written Communications.

Hypothesis No. 1. There is a need for sound skills in

composition which grows greater with the new technical and
scilentific demands made upon college students.

Hypothesis No. 2. By developing new approaches to the

problem of teaching composition, and especially by the
employment of professional assistants to aid in grading
and other areas of instruection, the college can provide
increasing numbers of students with training in the writing
skills that will be reguired of them.

Readlng assistants have already been established
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In many high schcols and thelr relationships to teaching
on that level have been indicated in several studies. How-
ever, on the college level there 1s not yet any guide or
public study as to how these individuals can be used in
grading compositions, or in other ways to assist in main-
taining or raising the standards in college composition.

Set up a design and schedule. The pilot project

at Manatee Junlor College will follow these steps as
outlined below: |

1. A control group of fcur secticns of English 101,
102 (about 20% of current enrollment) will maintain the
traditional pattern of instruction (emphasis on handbook
treatment of grammar and usage, an average of ten themes
written in the first semester, six themes and a research
paper in the second, with prescriptive grading). No
reading assistants will be assigned to these sections.

2. The remaining sections of English 101, 102
will constitute the experimental group. Reading assistants
will grade or rate three out of every four papers submitted
by all students.

3. During the first two years of the experiment,
all class sizes, control and experimental, will be main-
tained at approximately the same level. (Dropouts are
unavoidable.)

4. Non-homoseneous grouping will prevail insofar

as current registration methods permit.

5. The following variable factors will be intro-
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duced in the experimental sections, one factor at a time,
during each of the three years of the study. No two factors
will be in operation during any given semester,

a. Frequency of Writing: During the entire

first year (two semesters), a "daily theme” or frequent
writing exercise by each student will be graded. Frequent
conferences with reading assistants and instructors will
gnide the student.

b. Reading as a Basis for Writing: Greatly

increased reading, with compositions related to it, will
occupy the second year in an attempt to explore the
relationship of reading to writing.

c. Permission versus Prescriptive Grading:

Employling writing practices confirmed by research during

the first two years, the experimental classes will be

divided into two equal groups to examine these opposed

types of grading. Thils procedu: e could prove to be quite
important in establishing the functions of reading assistants.

6. Both the control and the experimental groups
will recelve the same standardized achlevement tests, to
be administered at the beginning and the end of each
semester.

7. All measures of dispersion and central tendency
pertinent to the distribution apparent at the time will be
used in the statistical analysis. It 1s anticipated that
results will be interpreted on the basis of a 5% significance

level.
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On the basis of predicted (and, for that matter,
current) enrollments, the above program can be adequately
implemented and any desirable conclusions instituted only
with the aid of readlng assistants.

Comments. The use of the professional assistiant

in collegiate circles is not new. As a matter of fact,
some colleges are employlng individuals who perform at a
high level and are regarded as members of the academic
staff. In some institutions the professional assistant 1s
thoroughly trained and competent to teach in his field.
Apparently he is in the lower professional ranks and 1is not ;
considered to hold the rank of professor in the sense

that he has the full responsiblility in the classroom.

The premise upon which Manatee Junior College 1is
operating is that our professional assistant must be a
competent, highly trained individual. This person will
not be considered as a clerk, nor in the sense one
considers a lay reader or some type of assistant. It
should be made clear that the professional assistant, whether

or not he is employed in the field of English, Science,

History--whatever field--he should have a technical compe-
tence and, as a matter of fact, be properly certified.

It is visualized that this individual may not possess a
master's degree pbut certainly should have some graduate
work and a strong undergraduate major in his particular
area cof endeavor.

It is lelieved that the professional assistant will
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work closely with a certain department of some four to six
professors., The salary will be comparable to that of a
person who fits Into the regular salary schedult of the
institution. He will be mployed as a full-time person
and be responsible to a department along certain lines,
such as:

l. He will be useful in handling many of the
So-called chores of the classroom where large numbers
of students are involved. For example, he will assist
the professor in checking the roll, assisting in the
laboratory, and in any way he may lighten the burden of
non-teaching responsibilities, or those activities in-
volving use of equipment, sﬁpplies, etc.

2. He will support the professor in the class-
room where needed in managing certain small sessions devoted
to pursulng a particular problem or topic. It is conceiv-
able that an instructor may have 100 or more students
and desire to divide the class in two sections for some
reason or another. Perhaps it would be useful to have
the professional assistant to supervise or manage in
some way part of the group.

3. Perhaps the greatest contribution the pro-
fessional assistant can render to his group of instructors
is that of grading. As a professional person he will
understand wnat 1s going on in the classrcom and will be
in a better position to render decisions as to evaluation

of the students! work.
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L. Many times the instructor needs to have personal
interviews with students. It 1s highly conceivable that
many of these interviews can he handled by the professional
asslstant., As a matter of fact, regular office hours
will be established in order that the regular professor
can schedule his students <nd decide whether or not a
professional assistant can handle a particular kindé of
problem,

5. The professional assistant must become tho-
roughly aware of the classroom work of professors invelved
to the extent that he will keep up with the --ork, visit
classes, and even be prepared at times to step in and
take over a class &t certain points. It should be
emphasized that the professional assistant is in no
sense a substitute teachei and is not to be used in that
sense, However, there are times when the regular class-
room instructor will be absent or his services requlred
in another area and a class session, planned in advance,
can be handled adequately by his assistant.

There 1is every reason to believe that the use of
professional assistants can mean a great deal to an aca-
demic department. Again, it must be pointgd out that an
adequate salary must be furnished and a competent person
must be secured to fill the position. When the regular
professor 1s freed to do classroom teaching 1t is bélieved that
larger numbers of students can be handled and more emphasis

can be given to the teaching role and thereby relieving
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the instructor of many routine duties. It is even hoped
that there will be some savings in that with larger
student loads an institution can afford to bring in a
professional person to assist the regular staff member

in discharging his teaching duties.
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QUALITY EDUCATION: WHAT STANDARDS DO WE RAISE?
W. Lindsey Mock, Director of
Institutional Research
Columbus College
INTRODUCTION
Much has been written about high standards in higher
education. The difficulty has always been in defining what
these standards should be. Many times evaluations are quan-
titative in nature and do not get at the real quality of an
institution or the effectiveness of its instructional program.
Most of us would agree that any evaluation, whether it is
a simple teacher-made test or the evaluation of an entire
instructional program, is effective only to the extent
that the objectives are defined in the first place. 1In
other words, how can we tell when we get there if we do not
know where we are going? There is usually more than one route
to take if we are willing to spend enough time searching
for it. We hope that our teaching results in some type of
learning. However, we should not be surprised if learning
takes place which we had not planned for, or of which we
were not cognizant. Students learn in spite of thelir
teachers, thelr administrators, or their irscitutions.
During the next few minutes, I want to share with

you the results of a simple technique which we used at

Columbus College to cetermine what our faculty members
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thought about the College. Since Columbus College was
established in 1958 by the Board of Regeiits of the University
System of Georgia, one of the primary ob ;ectives of the

ad’ ni~tration and laculty of the Cuiiege has been high
academic standards. There were many reasons for wanting a
quality education program, but two of tha main reasons were

a good reputation so thzt graduates could transfer with a
minimum of difficulty and to meet Southern Association re-
quirements for accreditation. Both of these objectives have
been fulfilled, but we cannot stop here,

After a new Junior College (or any college) estab-
1ishes an acceptable reputaticn among its sister institutions
and becomes accredited by the proper accrediting commissions,
college officials should continue to be interested in im-
proving and expanding the academic program. This has b.en
the prevalling philosophy at Columbus College for the past
five years.

In an attempt to evaluate its instructional program,
an institution may approach the problem in various ways.
These include:

1. Reactions from students througn the use of

questicinaires or evaluation sheets.

2. Evaluation of programs by outside individuals

or agenclies.
3. Success of graduates at four-year institutiomns

or on the Jjob after graduation.

4, Use of standardized tests.
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5. Reactions from faculty through the use of question-

naires and evaluation sheets.

This research report summarizes the results of an
evaluation sheet (rating scale) which was completed by the
faculty of Columbus College in January, 1964. The statements
contained in the scale were taken from a pemphlet distributed

by the Department of Health, Education, and Welfare entitled

What Standards Do We Ralise?*

- Procedures.

From the pamphlet, What Standards ° We Raise, the
. twenty-one standards were 1listed and a rating scale was
- devised to accompany each standard. This became the instru-
ment by which the data were collected. Each full~-time faculty
member on the college staff was asked to complete this rating
Sscaie. It was requested that each faculty member omit his
name when completing the instrument. After completion, each
questionnalre was turned in to the 0ffice of Institutionzi

Research for compiiation.
D

Subjects.

o The subjects were twenty-nine full-time faculty members
at Columbus College. Each division chalrman agreed to explain
to his faculty the purpose of the study. After each faculty

member completed his questionnaire, he returned it to his

*Hatch, Winslow R. What Standards Do We Raise? Office of ;
Education, United Stacves Department cf Healtr. Education, and _
Welfare, Number 12 (New Dimensions in Higher Education).

Washington: Government Printing Cffice, 1963.
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division chairman who was responsible for getting
them to the Office of Institutional Research.

Twenty-nine faculty members were eligible to
participate in the project. Twenty-seven actually completed
the instrument and returned them to thelr division heads.
Three questionnaires could not be used because they were
not properly marked. Therefore, the results obtained are

based upon the ratings of twenty-four subjects.

Statistical Treatment.

Scoring consisted of tabulating the ratings
into a type of frequency distribution and computing the
mearis Yor each standard separately. The Grand Mean* (G.M.)
was also computed. Table 1 summarizes these computations.

Upcn inspection of the data in Table 1, 1t
appears that the means were different, but we wanted to
know i1f these differences were significant. In order to
find out, an analysis of variance was computed.

TABLE II
Summary Table

Analysis of Variance of Seventeen
Selected Items from Questionnalire

Source of Variation Degrees of Sum of Mean F

Freedom Squares Square
Between groups 16 136.09 8.51 3.96%%
‘Within groups 3901 839.18 2.15
Total 4o 975.27 2.40
*G.M.=3.9O
¥*¥Significant at the .01 level

76




The results of the treatment (Table II) indicate
that the nverall differences of the maln effect were signifi-
cant. The analysis of varlance tells us 1f any significant
differences were obtained, but does not indicate specifi-
cally where these differences are found. Using another
statistical technique, a Duncan New Multiple Range Test, the
extent of the significance between pairs of the various
means was more clearly defined. (Table III).

The results (Table III) of this test indicated
that the group of low means (A, B, C, D) were significant.y
lower than the group of high means (M, N, O, P, Q). The
remaining means (E, F, G, H, I, J, K, L) in the middi:?
range of the table were not significantly different from

any of the other means.

Conclusions

When the above results are translated into a
practical explanation, we find that 12 means of standards
1, 8. 9, and 14 are significantly different from the
means of standards 4, 5, 7, 13, and 16. This means that
the full-time faculty members at Columbus College during
the 1963-64 school year gave the College significantly
higher ratings on certain standards when these ratings
are compared with the ratings given'for other standards.

Signiricantly high ratings were given to the
following standards:

1. Quality may be indicated in those colleges

T
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TABLE III

Matrix Table - Duncan New Multiple Range Test of Significance

Standard A B ¢ D E F G H I J X L M N o0 P Q mwmmwmwwmmmAmu.omv

M "Means  2.83 3.0k 3.08 3.25 3.66 3.79 3.79 3.83 3.92 3.92 4.08 4.25 k.42 4,46 4.5 4.63 4.88
J A 2.83 21 .25 .k2 .83 .76 .96 1.00 1.09 1.09 1.25 1.42 1.59 1.63 1.71 1.80 2.05 R2 = .83

B 3.0b4 .o+ .22 .62 .75 .75 .79 .88 .88 1.0k 1.21 1.38 1.42 1.50 1.59 1.84 R3 = .87

c 3.08 A7 .58 .71 .72 .75 .84 .841.001.17 1.34 1.38 1.461.551.80 R4 = .90

D 3.25 4 .54 .54 .58 .67 .67 .83 1.001.17 1.21 1.29 1.38 1.63 RS = .92

E 3.66 .13 .13 .17 .26 .26 .b2 .59 .76 .80 .88 .97 1.22 R6 = .94

F 3.79 O .13 .13 .29 L€ .63 .67 .75 .8k 1.09 RT = .95

G 3.79 .Ob .13 .13 .29 .46 .63 .67 .75 .84 1.09 R8 = .97

H 3.83 .09 .09 .25 .k .59 .63 .71 .80 1.05 R9 = .98

I 3.2 .16 .33 .50 .54 .62 .71 .96 R10O = .99 =

J 3.9 .16 .33 .50 .54 .62 .71 .96 Rll = .99

K k.08 .17 .34+ .38 .46 .55 .80 R12 =1.00

L k.25 .17 .21 .29 .38 .63 Ri3 =l.C1

M 4.k .04 .12 .21 .46 Rik =1.01

N L.u46 .08 .17 .42 R15 =1.02

0O L.54 .09 .34 R16 =1.02

P L4.63 .25 R1T =1.03

g M 2 rsaaacge o, .




that do the least "telling" and the mest "teaching."

8. Quality may be indicated in those colleges
whose introductory courses clearly are above those offered
in high school as to both content and method.

9. Quality may be indicated in those colleges
whose aspirations are high--but attainable.

14, Quality may be indicated in those colleges
that are deliberately experimental.
When compared with the above, lower ratings were given to
these standards:

4, Quality may be indicated in those colleges
whose students do much general reading.

t 5. Quality may be indicated in those colleges

AR

whose students spend on the average more than 30 hours
per week in out-of-class study.

T. Quality may be indicated in those colleges
that, in conjunction with independent study, offer common
or core curriculums.

13. Quality may be indicated in those colleges
that are purposefully permissive and flexible.
' 16. Quality may be indicated in those colleges
where effective teaching is highly regarded and adequately
compensated.
E One may lcok at the ratings from a more critical
‘ viewpoint and say some were significantly lower than others.

Statistically this is true. On a rating scale, we should

expect some low ratings, some high ratings, and scme
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"average" ratings because we are asking the scale to
discriminate.

We are not suggesting in this study that Columbus
College necessarily ranks higher or lower according to
these standards than other colleges. However, the results
do glve one an image of Colymbus College as seen through
the eyes of the faculty when these seventeen (17) standards
were used as a means of critical evaluation. Studles of
this type may help establish a climate which makes
additional research easier and more valid. These stan-
dards are not the only standards which may be used to
rate a college. Others may seem more appropriate for a

particular institution.

SUMMARY
Using the twenty-one (21) standards contained in

the pamphlet, What Standards Do We Ralse, a rating scale

was devised for rating Colymbus College in terms of each
standard. Twenty-four (24) full-time faculty members
served as subjects for the study. (evaluated the College)
Means were computed for seventeen (17) of the standards.
Four (4) were omitted because they did not pertaln to a
Junior college. An analysls of varlance indicated that
there were significant differences among the means. To more
specifically point out these significant differences,
Duncan's New Multiple Range Test was applied to the data,.

Standards 1, 8, 9, and 14 were rated significantly
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higher than 4, 5, 7, 13, and 16. This type of study
seems to be an appropriate method for an institution to

get 1ts faculty members to take a critical look, not only

at the institution as a thole, but at themselves too.




FIVE-COLLEGE COOPERATION
IN DEVELOPING AND TEACHING A COURSE
IN WESTERN CIVILIZATION VIA TELEVESION
Merlin G. Cox
Dean of Arts and Sciences
Daytona Beach Junior College
Daytona Beach, Florida

Introduction

Teaching by means of television requires more
energy, preparation and organization than traditional class-
room instruction. I have, nonetheless, found television
teaching rewarding. There are the opportunities to reach
non-credit students and make new friends throughout the
wide area served by our television media. There are the
serious hours of planning and taping and the letters of
appreciation to be answered. But there are lighter
moments too. We recelved a letter from a prospective
college credit student very recently. It contained an
unusual reason for taking our course. "I am taking this
course", the lady explained, "because I had an operation.
I have to take pills from not being able to keep enough
blood in my body. This course helps me to take the
pills". I hasten to add that most of our students are
enthusiastic about the opportunity to learn more regarding

the origins for our institutions.
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The New Directions

It is my privilege to represent five of Florida's
public Jjunior colleges here today as coordinator of a
five-college committee, which is responsible for planning,
instruction and evaluation of college credit offerings
via television. I am pleased with this oppcrtunity to
report on new directions in college instruction for this
distinguished group of educators. This report will summarize
five-college cooperation in developing and teaching a course
in Western Clvilization via television.

The unique quality in our televised history class-
room was not the use of television facilities for college
teaching. Florida has pioneered in =ducational television.
The new direction is evident in the unprecedented coopera-
tion among colleges, administrators, and faculty members
in achieving specific objectives in television instruction.
Our classroom in Western Civilization has also convinced
us that team teaching can be effective via television.

Fifteen college instructors, chosen from the
fields of social science, history, humanities, and the fine
arts, participated in the instruction of this course in
Western Civilization. Five instructors, one of whom was
the coordinator and each instructor representing one of
the particlipating colleges, carried the primary instructional
responsibility, with the other participants serving as
guest lecturers in their special interest areas., Also
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involved in the planning of this course were the Presi-
dents, Deans, and Community Relafions Directors of the
cooperating junior colleges, representatives of WESH-TV,
Channel 2, and representatives from the television division
cf the Florida Institute for Continuing University Studies.
Dr. James Wattenbarger, Director of the Division of Commu-
nity Junior Colleges of the Florida State Department of
Education, expressed interest in development of this pilot
project in cooperative teievision teaching in Florida's
public Junior colleges.

Cooperating Jjunior colleges were Daytona Beach
Junior College, Daytona Beach; Lake Sumter Junior College,
Leesburg; Brevard Junior College, Cocoa; St. Johns River
Junior College, Palatka; and Central Florida Junior College,
Ocala. Recognition is due to Presidents Roy F. Bergengren,
Daytona Beach Junior College; Bruce Wilson, Brevard Junior
College; William Tilley, St. Johns River Jurior College;
Joseph Fordyce, Central Florida Junlor College; and Paul
Williams, Lake Sumter Junior College. The presidents made
Instructors and released time available in order that
taping could be completed as regularly scheduled. Each
participatirg col..ge offered three semester hours of
credit for the televised History of Western Civilization
during the second semester of the school year 1963-64.
The second half of this televised course will be availabie
to students of the five colleges during the first term of

the school year 1964-b5.
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Why This Cooperative Effort?

Five-college cooperation in television teaching
developed from the community Jjunlor college concept. As
a community oriented college, Daytona Beach Junior College
has recognized 1its obligation to make availablie to the
community all the opportunities implicit in its function
as a community college. Daytona Beach Junicr College was
first among the new Florida Junior colleges to employ a
full-time Director of Commuinity Relations and maintain 2n
office of community relations. During the past six years
the college has programmed a wide variety of radio and TV
programs. Thousands of area people have participated
directly in credit and non-credit educational radio and
television courses. Programs and series currently in
production and broadcasted this year included:

Spanish Class of the Alr - 52 weeks

Florida History - 52 weeks

Exploring Music - 241 weeks

Civil War History Class - 26 weeks

Singing America - 83 weeks
Exploring Latin America - 15 we=2ks

The enthuslastic credit and non-credit response of

r statewlde viewers to the televised Florida history course
convinced the representatives of commercial television

media that educatlional programs could be voth entertaining
and highly informative. Approximately five thousand non-
credit viewers purchased the course syllabus and commended
the joint efforts of WISH-TV and Daytona Beach Junior College
for these televised lectures. Letters of appreciation came

8¢
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from thirty-eight Florida countlies. WESH-TV covers more of

Florida than any other television station. The early morning

hour of 6:30 a.m. would mean, we had presumed, a small and

limited audlence, but this simply was not true. Floridians

would rise early 1f the lectures could be made interesting.

We relived Florida's long and exciting history by means of

the television media. Indeed, the response to Florida History

was so favorable that Bob Troup, Daytona Beach Junior College

Community Relations Director; Thomas Gilchrist, Vice Presi-

dent of WESH-TV; Al Wimberly, Producer-Director; and I

decided to expand the offerings and audience by inviting

other interested public Junior colleges to share in producing

future televised courses. By bringing other colleges into

our course, we could bring on-campus discussion sessions

within reach of every would-be-student in thirty-eight

counties.

Planning a Course in Western Civilization

Four public Junior colleges indicated interest in

the Invitation of Daytona Beach Junior College to share in

planning and producing a televised course in Western Civili-

zation. These Junior colleges were Brevard, Lake Sumter,

St. Johns River, and Central Florida. The Presidents of

the four colleges met and approved the project. A meeting |

of the five College Deans approved the principle of granting
college credit in thelr respectivz colleges for this tele-

vision course.

The Community Relations Directors of the

five colleges plannea for cooperation in publicity. The
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Florida Institute ror Continuing University Studies agreed

to supply video tapes to be used once by the commercial
television station. Then, the tapes would become the

property of FICUS5 and would be made available to collegts and
universities throughout Florida. WESH-TV, ~ commercial
television station, agree? Lo supply the program time at 6:30 a.m.

each weelilay with no charge whatsoever to the cooperating

colleges. Commercial television would supply director,

englneers, and cameramen with each Tuesday and Thursday
afternoon set aside for educational taping. Some of our

most talented Junlor college students have received valuable

Intcrnship in production and television photography by

assisting with this program. Junior College Television has

been granted this 6:30 a.m. block of time indefinitely, the
only qualification belng that educational programming continue.
The serious business of actual course planning was
delegated by the Presidents to a Junior College Television
Committee. I was appointed as chairman and coordinator of
the committee. Other committee members were the following
department chairmen: Mary Catherine Park, Brevard Junior
College; Ernest Jernigan, Central Florida Junior College;

John Callebs, Lake Sumter Junior College; and Glenn Hall,

St. Johns River Junior College. This committee first met
in November, 1963, and made some baslc decisions. First,
primary emphasis, we thought, should be given to presentation
of a high quality of course in the History of Western Civili-

zation. Thils course must not become just a soap opera or
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another cowboy show. Secondly, we agreed to accept the

time and services provided by a commercial television
station. 1In this way we could reach many thousands of people
with virtually no cost to the taxpayer or the participating
junior colleges. After much discussion, it was agreed that
a History of Western Civilization should include "1 homo
universal as the Renaissance thinkers described him. Man
would be presented as manysided--as an artist, a philosopher,
a poet, a worshipper, a warrior, a politician and a producer.
If no member of our committee volunteered for a lecturein
art, architecture, or music, we invited instructors in Art,
Humanities, and Music to serve as guest lecturers. These
men and women gave gladly of their time and talent. It was
the committee'!s studied opinion that eighty half-hour lec-
tures would be required to do Justice to a class in Western
Civilization. This number included six reviews well spaced
throughout the course. These reviews were popular with the
students. With respect to the non-political aspects of a
Western Civilization ccocurse, a matter on which historians
disagree--sometimes violently--committee members compromised
and adjusted thelr differences. If I may risk a cliche, I
crossed my fingers. In this instance there could be coopera-
tion among historians without a sacrifice of intellectual
integrity for any planner or lecturer. The committee
further decided that I should prepare a syllabus for the

televised course, this syllabus to be made up from outlines

and questions to be prepared by the scheduled lecturers.
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The committee met again in December, 1963, to discuss
and adopt an outline of course topics. Our first discussion
toplc was on-campus discussion sessions. The committee agreed
that there should be a coordinator on each of the five college
campuses and he should meet with all students registered for
college credit, a minimum of once each month for discussion,
written quizzes and questions regarding the televised lectures.
These sessions were held in the evening hours, each meeting
lasting for three hours.

Considerable discussion was required for the selection
and elimination of lecture topilcs. Once again, there was a
fine spirit of cooperation and enthusiasm for the project.

The committee assigned major topics and lectures for the

first half of the course in Western Civilization as follows:

Major topics Number of lectures
Primitive Man 1
Mesopotamia 1
Egypt 1
Small Nations 1
Cretan and Aegean Civilizations 2
Greek Civilization 10
The Grandeur that Was Rome 10
The Asian Way of Life 2
The City of God 3
The Early Germanic Kingdoms 2
The Near East 4
The Middle Ages L
Nations in the Making 4
Faith, Thought and Art in Medieval

Europe 6
Europe in Transition 5
Renaissance 6
Reformation 5
Competitive State System T
The Non-European World 6

Final plans were made calling for the students on all five
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campuses to begin watching the telecasts on February 17, j
a date that approximated the beginning of the second semester
for each school.

Production of the Course

There were minor problems in taping and production.
Most of our lecturers were inexperienced in television
production, but all of the officials of WESH-TV exhibited
patience and understanding of our shortcomings. Directors
and engineers gave cheerfully of their time to assist us
in technical aspects of instruction.

From the viewpoint of the historian, the TV medium
proved to be more effective in many respects than the more
trrditional classroom. An abundance of maps, charts,
paintings, and artifacts contributed to improved student
understanding of history. Many of these visuals represented
expendlture of considerable time, money, and artistry. These
ailds definitely would not have been used in the normal
classroom or lecture situation. The Ringling Museum of Art,
iocated 1n Sarasota, Florida, contributed reproductions
of the finest art of renaissance and baroque periods for
the use of our Junior Coilege Television Committee. Guest
lecturers, interested in this opportunity to meet our large
student and non-credit audience, made serious efforts to
project their specialized knowledge in music, painting,

archlitecture, medicine, and religion on the television screen. i

Instructors, some of whom had been teaching for twenty years,

watched themselves on television, dlscovered little flaws in
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thelr presentations and became better teachers.

Once again the coordinator wants to express his
appreciation for the splendld cooperation of all lecturers.
Most of our lecturers were also teaching classes. In many
instances an instructor sacrificed a night's sleep in order
fo meet the taping deadlines. Lecturers were almost unanimous
in their conciusion that a television lecture requires three
to four times more time for preparation than the usual class-
room lecture. The result 1s improved organization and a
better selection of the truly significant concepts to be gained
from such a course, Taping of thls course was completed on
May 14, the final lecture was aired on May 31, the final
examination was taken simultaneously on five campuses, and
now we attempted to evaluate our achievements.

Evaluation of Five-College Cooperation Via Television

Instructors, who evaluated the students in thelr

respective colleges, are finding a high correlation between
student grades in comparable classes taken on campus and
grades earned in the fivt-college television course. When
we have completed additional courses and have more evidence
upon which to base these correlations, we may find that the
better, more motivated students perform at a higher level
in the television courses, but that the slow student may
have a tendency to procrastinate or to sleep late when his
status 1s not immedlately threatened by the dally roll call

or quiz.

For the purposwe of evaluation of our televised course
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by credit students, we used a questionnaire prepared by

the Florida Institute for Continuing University Studies,
Approximately two hundred credit stulents completed the
questionnaires, Students evaluated the teachers, the pre-
sentation, and the course content as shown on the following
page.

Administrators and instructors, representing all of
the five colleges, express enthusiasm and are favorably
Impressed with the rnumber of college graduates, high school
students, professional men and women, retirees and even un-
skllled laborers who have evidenced interest in the course
on a non-credit basls. Dr, Miles Malone, one of our guest
lecturers, was also moving into a new home. One of the
carpenters just then putting the finishing touches on the new
construction, came rushing in to see the professor. "I just
saw you on television", said the carpenter. "How was I?"asked
Dr. Malone. "Well, now you weren't too bad. I could use
some of that history."

A man who dropped out of high school writes, "I
never acquired much 2ducation and therefore missed much
regarding world civilizations, architecture, ete. I do read
a great deal, but these lectures with their illustrations
constitute an education in themselves." Our circult judge
1s a strong supperter of our televised history programs.

"My friends and I are grateful to the instructors and to

WESH-TV for the fine, unselfish participation in making such

courses possible,”" writes Judge Robert Wingfield.
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I, THE TEACHER

s e

Adequate, but Above Completely
Poor ©below average Average Average Excellent Outstanding
: 1. Convincing, believable 33% 60% 7%
: 2. Pleasant personality 6% Lhog 40% 12%
; 3. Forceful personality 6% 50% 38% 6%
: 4, Speech patterns L45% 55%
: 5. Command of course
subject 20% 60% 20%
6. General impression 43% 50% 7%
II. THE PRESENTATION
1. Approach dynamic 7% 60% 26% 7%
2. Fits intended audience 33% ET7%
3. Use of visuals 2% L 60% 28% 6%
4, Timing (not too fast or
too slow) 2% 12% U42% 37% 7%
5. Interest maintained 8% 78% 144 pay
6. Learning motivated 15% 68% 17%
IIT, THE COURSE CONTENT
1. Basic structure evident 149 18% 60% 8%
2. Purpose made clear 12% 20% 4 8% 20%
3. Scope adequate (covers
the material) 12% 25% 35% 28%
4, Organization (logical, clear) 7% 40% 30% 8%
5. Suited to student needs 5% 40% 55%
6. Leads to further exploration

of the subject 20% 60% 20%
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Mr. W. H. DeShazo, Secondary Supervisor, Department j
of Public Instruction, Seminole County, Florida, addz a word |
of encouragement. "Congratulations to you and the staff
which you have assembled on your very excellent presenta-
tion of Western Civilization," writes Mr. DeShazo.

An engineer from Cape Kennedy writes, "Although I
am not following the World Civiliization course you are giving
on TV for college credits, I am happy to have the oppor-
tunity to learn more about this subject. I do hope that
you will be able to continue with further educational courses
that will appeal to many people in the TV audience. You
are presenting the course in such a way, that the people of
those long ago days have come alive. As coordinator you
should be very proud of the job you and your committee are
doing."

A college student now enrolled in the University of
Florida, Charles McKinney, writes that, "the pursuit of
Ancient History in most colleges can be compared to a picnic

in the midst of the 3ahara Desert--it!s awfully dry and dusty,

but I can truthfully say that I have never enjoyed a course
more than thls one. The material presented has been pre-
sented in a most exemplary manner by extremely competent

people and provides a refreshing change of pace as history

courses go."

A retiree sends his encouragement. Mr. L. G. Paull

urges us to "keep up the stimulating program, and on the

basis of making this a way of life that we do not live for
ol




ourseclves but for others. You are making a great
contribution towards making 1if« worth living."

If you multiply these illustrations by the hundreds
of letters, phone calls, and words of encouragement received
by the participating schools, you can better understand
why we feel that five-college cooperation in developing and
teaching a course 1n Western Civilization via television,
utilizing commercial television facilities in this instance,
1s worthy of yow consideration as a new direction in
education., We have a limited number of copies of the
syllabus used in this televised History of Western Civili-
zation still available, Anyone attending this conference
and wishing a syllabus may write to me and I will send it
to you. The completed set of video tapes for this.course
1s now the property of the Florida Institute for Continuing
University Studies. Inquiries concerning the use of these
tapes should be addressed to Dean Harvey Meyer, Dean of the
Television Division, FICUS, Seagle Building, Gainesville,

Florida.
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IMPROVEMENT OF STUDY
H. 0. Thomas

Dean of Students
Holmes Junicr College

Puggose

The administration of Holmes Junior College, Goodman,
Mlssissippi, inaugurated a remedial reading course, Improve-
ment of Study, into its curriculum in the fall of 1961. The
course was designed for academic probation students as a
means of assisting these students to improve thelir academic
work. 'Any academic improvement was purported to result
primarily from an emphasis on the increment of reading
speed and reading comprshension, and developing and facili-
tating note-taking and listening skills.

The basic design, procedures and materials-used in
the Improvement of Study Course (PY 101) were taken from‘
Science Research Associates Reading Laboratory IV A. This
particular Reading Laboratcry was designed for high school
and college reading courses, though not necessarily as
a remedial device or means. Additional SRA materials used
include a Rateometer and Reading Acceleratcr.

Supplementary mesterials and iceas for the course were

drawn frcm On Becoming an Educated Person by Virginia Volk,

How to Study by Thomas F, Staton, and How to Study in

College by Walter Pauk.

96 |




. The course was administered for a period of one
semester or eighteen weeks., Class time allotted was three
hours per week with the three hours being divided into two
one-and-one-half hour sessions.

The purpose of this study was to determine the
amount of improvement or determent in academic work resulting

from participation in the study course.

Delimitations

The study included ninety-six academic probation
students who completed at least one semester of work
following the semester which resulted in their probationary
status. Full time students are placed on academic
probation at Holmes Junior College if they fail to pass a

minimum of nine semester hours during one semester,

Procedure

The ninety-six subJects were divided into two
groups. Forty-eight of the subjects made up the experi-
mental group. These subjects participated in the study
course. The remaining forty-eight students composed
the control group. Members of the control group were
randomly selected from students who were placed on academic
probation prior to the induction of the course. No formal
remedial techniques were made available to these people
during thelr probation period.

Supposedly then, the only factors uncommon to the

two groups were: (1) a separation in time, since the work
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of the control group was completed prior to the induction
of the study course, and (2) the experimental group was
Subjected to participation in a course designed to
facilitate academic work.

Since the number of hours passed during a given
Semester serves as the basis for determining probation
status, the primary criterion selected to evaluate the
work of the groups was a comparison of hours passed in
relation to the number of hours undertaken.

A second validating criterion chosen was the
quallity point average of the two groups. At Holmes Junior
College quality points are awarded on the basis of three
for an A, two for a B, one for a C and none for a D or an
F. 1In order that a difference might be denoted between
a D and an F, the scale was transformed to A = 4, B = 3,

C=2,D=1and F = 0 quality points.

Results

An analysis of the data revealed that prior %o
attending the Improvement of Study Course, members of the
experimental group passed, on the average, sixty-two
per cent of the hours attempted. The mean quality point
average for this work has 1.55 or a middle D.

Subjects in the control group averaged passing
thirty-four per cent of the hours undertaken with a grade

point average of 1.25, a D minus average, for work done

prior to being placed on probation.
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Post-prokation work done by the experimental group
resulted in thelr passing an average of eighty-four per

cent of hours attempt=d with a grade point average of 2.0

or a C minus average.

Post-probation work done by the control group
revealed an average of seventy-eight per cent hours passed
and a quality point average of 1.79 or a D plus average.

In surmary, these resuits it was found that the
experimental group increased in the per cent hours passed
from sixty-two to eighty-fouf and grade point average from

1.55 to 2.10. The control increased group from thirty-four
to seventy-eight per cent in hours and 1.25 to 1.79 in

l grade points.
! "77 tests revealed the difference between the
E -~ per cent of hours passed by the experimental group to be
4 Significant at the .12 level. This means that this
l difference might occur by chance twelve times in one hundred.
The difference in the two grade point averages of the
experimental group were found to be significant at the .58
level.
The difference between the per cent of hours passed
by control group indicated a confidence level of .09.
l The quality point increment made by this same
group, we might expect to find by chance sixty-eight times

in one hundred.

The final comparisons made were the most pertinent

in relation to the purpose of this evaluation. These
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comparisons were made between, not within, the two groups.
The difference in the proportion of hours passed
by the two groups for work done prior to probation was found
to be significant at the .08 level. However, the post-
work confidence level was .22,
Quality point differences for the two periods were

represented by confidence levels of .38 and .32 respectively.

Conclusions

An analysis of the data clearly indicates that the
differences found between the two groups were not suffi-
clently significant to determine the effects of the study
course. The most reliable differences were found to be
within the groups. Even these more significant differences
fail to fall within the commonly accepted significance
level of .05.

Though the experimental groﬁp passed a relatively
greater percentage of the hours attempted with somewhat of
a higher grade point average than that of the control
group, 1t must be noted that the original level of
performance attained by the control group was considerably
lower in relation to both criteria.

Since Holmes Junior College has employed no inter-
mediate admission requirements it is unlikely that one of
the two groups represents an abnormal college population.

The data does point up the possibility that the general

academic quality of the more recent students has improved,
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There are other factors which possibly could have
contributed to the results of the study. First, there is
somewhat of a stigma attached to compulsory attendance in
the course. 1In addition, it is possible that there were
significant differences 1n the efficiency and quality of
instruction provided the two groups.

As pointed out previously, the differences between
grade point average and per cent of hours passed between
the experimental and control groups are not significantly
great enough to establish a reasonable level of confidence
for saying these differences are attributable to particip-

ation or non-participation in the course Improvement of Study.

The study indicates that these probation students
improve to a marked degree in thelr academic work of their
own volitlion. The implications are, however, that they
respond even greater to preferential trsatment, despite the
compulsory nature of the treatment.

Even Though the study falls to either validate or
refute the bellef, it is still the consensus of opinion
held by the course instructor, the administration, and
participating students that the course is a worthwhile

undertaking.
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SEMINARS: AN APPROACH TO ARTICULATION

Robert P. Andress
Assistant to the President
Young Harris College

The content of my short talk deals with an experi- i
mental collepge-high school English Department Seminar.
We a* Young Harris College are in hopes that it will lead
to other seminars composed of high school and college per-
sonnel involving not only the Department of English but other

departments.

Like many experiments, the one about which T wish to
speak developed in a very casual way. The Chairman of the

college English Department has with increasing frequency

in the past few years recelved letters from high school
English teachers. Most of these letters have contalined the ’
same question. "What do you at Young Harris College expect '
the entering freshman to know and be able to do in English

grammar and literature?"

In view of the above communications, the chairman of

our English Department concelved the idea of holding a

seminar in which the departmental members and those from a i

pate. The idea met with unanimous and enthusiastic support

\

i

|

|

|

l
few senior high school English Departments would partici-
of all members of our English staff. Since the Dean of

Instruction was away on sabbatical leave, the plan was
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presented to the president of the college who subsequently
approved it, However, due to unforeseen difficulties the
initiation of the plan was delayed.

Believe it or not, a similar but apparently inde-
pendently conceived proposal was made to me by a high
school principal while we were attending a basketball game
on campus. I was now Acting President of the College and
relished such an idea coming from a forward-looking prin-
cipal. Belileving that I was communicating an original
ldea, I contacted the chairman of our English Department.
She told me her story and we set our plans in motion.

Invitations to a high school-college English teachers!
seminar were extended to the senior high school in our home
county and the two adjoining counties. In our letter we
extended an invitation to dinner in our college dining hall
So that participants would get to know each other on a
casual basis. The letter also suggested that each school's
representatives bring with them materials, syllabi, and ideas
they had used and found to be helpful in teaching their
various subjects.

Members of our own English Department entered into
their planning with the primary objective that in no way
should the participants get the feeling we were trying to
dictate high school teaching procedures or content. In

fact, our instructors wanted the high school teachers to

initiate discussion and move forward with ideas and questions.

At the same time, each of our instructors had agreed to lead
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out with an appropriate topic should discussion lag. For
example, one would provide all participate with reading

and English placement test scores on students coming from
the high school involved. Hopefully, this would lead into

a discussion on vocabulary, pronunciation and punctuation.

Other instructors were to open the way, if needed, for ;

of the dictlonary and library.

Regardless of how carefully one makes plans it 1s
almost impossible to find a time when all persons involved
can attend such a meeting as the one under consideration.

A last minute conflict prevented high school teachers in the
home county from attending. Yet representatives from four
senior high schools came, along with one county school
superintendent, one high school principal, and two county
counselors. Young Harris College was represented by all

five members of our English Department staff, the Dean of

Tustruction, and me,

One of the high school principals in response to
my words of welcome pointed out to the group that the
success of our seminar--or seminars--could possible cause

others to be organized involving other departments.

A

Therefore, a statement or set of purposes was in order.
The Young Harris group welcomed this idea, for although
they had some in mind, they wanted a set which had the

discussion involving book-reporting, theme-writing, and use
l
L support of all involved.

i The following 1list of purposes was adopted:
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1. To learn the goals which each institution had
designed for its students to meet in the area of English.

2. To share with each other the methods, materials,
and procedures utilized in seeking to obtain these goals.

3. To share with each other the problems related
to teaching English in their institution as these effected
thelr success or failure.

4, To see if ways could be found for dove-tailing
high school-college English requirements so that the
Students!' transition from one level of study to the other
could be made with greater ease and involve less repetition
of course content.

5. To share with high school English Departments our
institution's findings on entering freshmen reading and
English placement test scores.

Following the adoption of the above statement of
purposes, the meeting continued with a natural flow of
discussion. Materials placed on exhibit were examined
and the persons bringing them made comments and answered
questions relative to thelir utility, the places from which
they could be obtained, and the success or lack of success
achieved thus far. Frequently the teacher who brought the
material called on the group to offer untried methods or
innovations which might enhance the teaching-learning
effectiveness of the item.

Much to the surprise of everyone, the seminar lasted
for two hours without letup or boredom. Every topic--
grammar, punctuation, reading, book-reporting, vocabulary,
theme-writing, and use of the library--were superficially
touched on.

Needless to say, the group voted that additional

seminars should be held and that only one or two of the
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above topics be discussed at each. They further recommended
that for the time being few or no additional high school
English Departments be invited to attend. This latter
recommendation was not intended as a selfish one. The

group felt that the seminars would be more likely to succeed
1f kept small and that other departments would be ready to
adopt some modification of them for their own use.

Only one seminar has been held as menticned earlier;
however, additional ones have been planned. What evaluation
may be placed on the English Department seminar thus far?
As an observer throughout the evening meeting, I would draw
the followlng points.

1. The Young Harris faculty members gained a better
idea of and appreciation for the class load and extra-class
responsibilities the average high school English teacher
is called on to assume. For example, several of these teachers
held five classes every day with an average enrollment of
thirty students in each. Should the high school teacher assign
each student only three one-page papers per week, this would
mean grading four hundred fifty papers per week.

2. The college representatives gained a realization
that the high school teacher has to deal with a greater
heterogeneity of students than their counterpart on the
college level.

3. Discussion brought forth evidence that the
subjection of pupils to repititious grammar courses over
a five-~year period may be a factor in many students' dis-
taste for the subject; therefore, coordinated long-range
planning deserves further study.

4., The need for new teaching ideas and innovations
was an obvious desire by all.

5. Both high school and college English Departments
are working toward the same goal. That of developing the
individual into a more enlightened and communicative
person with an appreciation for his literary heritage and
the beauty of correct communication both spoken and written.
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Forthcoming seminars may cause me to change some of
my polnts of <valuation. However, for the moment I am

highly pleased with the experiment and shall continue to
give 1t my wholehearted support,




A COMMUNICATIONS CLINIC SERVES WELL
Marshall W. Hamilton

President
North Florida Junior College

The Communications Clinic at North Florida Junior
College is as old as the institution. It 1is a menifestation
of a very integral facet of the bas.c philosophy at the
institution--that skill in cormmunicating an idea is not only
the most obvious mark of an educated person but is also
one of the necessary attributes for a life of self-fulfillment
for the individual. The North Florida Junior College 1is an
open-door institution. Consequently, we enroll students of
widely varying abilities, some of whom are not admissable to
Florida's State universities. We strongly believe that our
obligation to thése people goes far beyond the simple
granting of admission to ¢ institution--and providing
another opportunity to fail. Indeed the demands are broad.
Vle must accept students with deficient'backgrounds and
immediately begin identifying their weak areas and strengthening
them. Conceivably, it is our responsibility to shore up his
weaknesses and at the same time provide him with two years of
lower divisicn College level work of the standard and calibre
that will equip him to transfe:r at the end of the sophomore
year to a senior institution and compete favorahly with those
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students with whom he may not have been allowed to compete
at the freshman level., This is a tall order. It demands
courage, creativity and ingenuity. Junior college teaching
is perhaps the most challenging experience a teacher can
know, but he must be willing to wander from traditional
patterns.

The idea of the clinic was born long before the first
student ever enrolled at our institution. It has been nurtured
and supported by the total faculty throughout the brief
years of our history. It is based on the concept that skill
in communicating an idea--in whatever form--undergirds the
success in any area of academic undertaking, or, conversely,
that lack of skill in communication impedes and often even
totally blocks success in any gliven academic area.

A remedial English program was developed at North
Florida Junior College to take care of the needs of those
entering freshmen whose placement test scores amd past
performance indicate a generally weak backgrcund. There is
nothing unique or unusual about this approach which is used
by many colleges. The communications clinic, however, is
something different. It is something special because it
offers help beyond &all the formally organized classes to

those students who have specific identiflable problems in

expressing or receiving ideas.
The Clinic has undergone a rather interesting evolution
in its brief history: it has expanded 1ts services and even

cnanged in character somewhat. Throughout the years we have
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changed many of our policies in the Clinic--always trying

to eliminate the weaknesses 1n 1ts operation and always trying
to make 1t serve the lmmediate needs of the students. It is
our purpose to catch a student with a problem as soon as 1t
1s detected and offer immediate help, rather than wait

untll the problem results in a falling grade on a transcript.
After the student's transcript 1s compiled it 1s easy to

find weaknesses but it 1s also too late. We want to discover
communication difficulties early and get to work towzrd

thelr elimination as soon as possible. Discovery may be

made 1n two weeks after the semester begins or it may be

much later in the semester. We accept students in the Clinic
at whatever time during the semester difficulties are
identified.

In this undertaking, we have solicited and recelved-
the support of the total faculty. When any faculty member
spots a student in any one of his classes whose academic
progress 1s impeded or actually stymied by any facet of the

communications area, the instructor 1s asked to invite the

student for a conference and discuss the problem frankly.
Cften the instructor and the student can identify the

actual problem by reviewing both oral and written performance
in the class. The next step 1s a three way conference
between the student, the referral instructor, and the
director of the Clinic. At this conference the problem is
again frankly discussed and the three principals involved

deslgn a program to get at 1ts correction. An actual
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schedule is developed for the students work in the Cliniec.
This schedule 1s always designed with the student's
convenlience in mind. After this conference the referral

Instructor is not formally involved any further. When the

-y

problem is corrected to the satisfaction of the student and
the director, the referral instructor receives a brief
report from the director stating that the student's ce¢linical

work has been successfully completed. The length of time

Involved varies with the individual. The student might
correct his problem in three weeks, or six weeks, or four
and one-half months, or two years. r.0 reward of any kind
1s offered for rapid completion, nor is there ever any
penalty inflicted from the Clinic. The profits accrued
in the Clinic evidence themselves in the formal classwork--and
that's how we want it.

The problems range over such a large area that the
approach must nearly always be personal and individual.
Nothing is more stultifying than to force a student, who

is aware of a problem of his own, to cover again material

that he long ago mastered while the instructor clears up
E someone else's problem. A student simply does not want
i to, nor can afford to, waste this kind of time.

Sometimes, the problem might be in the science of
grammar., He cannot get his subjects and verbs to agree and
his participles always dangle. Therefore, his expression
is not only incorreet but awkward and clumsy as well. His

difficulty might be a lack of ability to see relationships
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correctly, and so he is unable tc coordinate and subordinate
successfully. Sometimes 1t 1s an 1lnability to effectively
organize and phrase estemporaneously which inevitably leads

to poor grades in an unannounced examination in any discipline.
Tco often 1t 1s a thing so simpie as a iack 0i suiflcient
attentlion span. Frank discussions, drawing up a time budget,
and spending a few sessions with siﬁble materials and an

alarm clock will usually correct these items.

Occasionally, the problem is lazy listening habits:
the failure to hear, organize and effectively record good
notes in lecture classes such as Western Clvilization. Too
often the problem is an impoverished vocabulary. Each
problem is individual and demands a program especially
geared to the individual.

We have often found that incorrect and ineffective
oral speech patterns impede pfogress. We have discovered,
somewhat to our chagrin, that these offenders might well
be students who perform acceptably in formally organized
English classes. They understand the rules of the language
and are able to apply them successfully in English classes
and then walk right over to the Physles laboratory
and break every rule they know. We have discovered that
hablitual oral speech patterns have to be changed by conscious
effort and the clinical approach gives emphasis to the prin-
ciple. The student described above 1s easy to help. He
needs only to recognize his problem and then spend a few hours
i, the Clinic where he engages in a casual informal conversation
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on any subject with the director while a tape recorder
captures the conversation. This student is usually able to
proceed alone from there. He plays back his tape and takes

careful notes--from this he is able to detect the pattern
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replace faulty speech patterns with acceptable ones. Habit
works with him and he is usually able to clear up his
problem soon. This type student usually only needs some
stimulation to make a conscious effort to substitute effec-
tive speech patterns for faulty ones until the substitution
replaces the old habitual pattern--and one more potential
failure 1is salvaged.

We have often discovered that many of the problems
vie meet in the Clinic result from an inability to read
effectively. Refusing to accept at face value the premise
that poor readers are aiways poor thinkers, we have estab-
lished a Reading Cliniec. This Reading Clinic grew out of,
or verhaps I should say, is a part of the Communications
Clinic. It has rapidly become one of the most popular
endeavors on the Campus--not onlv for the poor readers but
for many good readers, as well, who see a distinct advantage
in becoming better readers. We have statistical evidence to
support our personal observatiqps that wonderful things are
happening in the Reading Clinic--but that is another story.

In the early years of our operation the Commnunications
Clinic was operated by the regular English staff--each staff
member spent a certain number of hours each week ir. “he
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Clinic with the Head of the Department coordinating the

work. However, the Clinic became very popular with the
students and we could see significant accomplishments--suffi-
clent to merit the expenditure of some money. So we employed
a full-time director of the Clinic. She has no other
teaching duties. Since all the work must be highly individ-
ualized, she filnally became pressed for time. Then we
discovered Programed Learning. We discovered that many

of the programs seemed almost made-to-order for our work.
Each program is devoted to a singlg block of information

and 1s designed for self-teaching. We have very carefully
examined before purchasing, and in so doing, have accumulated
a fine library of programed learning materials to add to

ouwr own teacher designed programs and have been able to
increase the number of students served many times over.

An interesting side effect has develébed from our
programed learning materials. Many of our superior students
have dropped by the Communications Clinic to ask i1f we might
purchase very advanced programed materials in §9me particular
area where they have sufficient interest to go on beyond
that offered in the regular course discipline. We are |
cooperating as rapldly as possible and we find ourselves
supervising advanced physics, modern mathematics, and
foreign languages, etc. Now we envision a whole new
facet to our program. Certainly, from a psychological
standpoint i1t will do our whole idea no harm to have one
of the superior students on Campus sharing a table with
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a lov-achiever in the Clinic while they both work away
with programed materials.

We continue to experiment and seek for better ways
to serve the students through the Clinic. One of our most
~e,pular innovations last year was the offering of "short-courses"
Keyed to the Freshman English courses. For instance, when
the English classes began work on the research paper, the
director of the Clinic offered a short course in the area of
developing outlines. It was a very popular short course.

It lasted for three weeks. The Clinic was badgered with al;
those freshmen who li:ad somehow graduated from high school
without policiiing off the ability to develop a clear logical
outline to gulde research writing. The short course was
completely voluntary and 1t took three sections to handle
those who wanted to attend. We offered another short course
later in the semester. This one was keyed to the Poetry
study in freshman English. Our short course was called
figurative language. Again we had many eager participants--
a little top heavy with young men with fine scientific

minds or fine high school football records wno suddenly
realized that in order to be successful in Freshman English
it was necessary to be able to tell a metaphor from a
simile.

We have learned some astonishing things in the Clinic--
and highly rewarding. Time and time again we have been able
to 1isolate a problem, give some very real and individual

help just at the time the student needed it most and then
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note a marked improvement all across the curriculum load.

Even more important, we have watched them experience the

sweet taste of success as soon as we were able to defeat that
unconscious conditioning for fallure that 1s so deadening
and so wldespread in mass education today. We have watched
their own self-concept change. We have watched the very
students who were forbidden admission at the Universities

at the freshman level move on and compete successfully at

the Jjunior level.

We do not, of course, salvage all those who come
to us. Some of them fall--but not until we have exhausted
all our efforts to help them. But we salvage far more than
we lose., We salvage some students who would have in a
less enlightened period of public education in America
been classifled as strictly non-college material., It is
to these people that we feel such a deep responsibility.

We are determined to offer them something more than the

right to enroll at NFJC and promptly flunk out and in so

doing reinforce what can too easily and too quickly ‘
become a pattern of fallure that can become a way of l1life-- %
prolonging ithe need far into the future for widespread |
government sponsored programs designed to help those who ~

cannot help themselves,

We are pleased with the Clinic. We think it 1is
worthwhile, We have mucn evidence to substantiate our
observations. We are pleased with what it has done philo-

sophically for our staff. We are now deeply involved with
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plans to make the clinical services even more valuable to

those that need the services.
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THE AUTO-CRITIQUE METHOD OF INSTRUCTIONAL EVALUATION

John E, Anderson, Dean
Columbus College

As the population explosion continues tq be felt
in the colleges and universities, the expansion of present
facilities and the planning of new ones have become part of
the educational scene on campuses all across the country.
As new bulldings and colleges spring up as if by
magic, legislators and the public may point with pride at
the tangible evidence of their concern about the future of
higher education in America. But, the creation of each
new campus, the completion of each new building, and even
the establishment of each new curriculum gre not without
their drawbacks. For the problem of staffing each facility
is no longer a bridge to be crossed in the future, 1t is
imminent, and the available supply of experienced faculty
is limited. 1In fact, at present, most institutions have
one or more unfillea vacancies on their staffs because
of the lack of qualified candidates. Further, data from
graduate schools and other sources of potential faculty
indicate that the shortage will become increasingly
severe into the 1970's., Consequently, department heads,

deans, and presidents have intensified their efforts to

2

not only acquire but retain competent qualified faculty

for their institutions.
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To this end, armed with data concerning soaring
enrollment, teacher shortage, and current competitive
salaries, most presidents have been able to slowly but

surely extract increasing amounts of money from legislators

or trustees for faculty salary raises, This has been a
; continuing proceés and promises to be more so in the fore-
seeable future. However, this largesse is not without its
attached strings. Insistence has been made that raises
be made contingent upon merit--and not given across the
board. The dean, unenviable creature that he is, when
confronted by the president on this point, agrees whole-
heartedly and with rapidity, because he is under pressure to
cover classes and the projected salary increase may spell
the difference between a few restful nights and the nightmare
of searching for two or three newly vacated positions. Thus
assurances are given that only the meritorious shall be
given increments.

Of course this entire situation would be rather
amusing if it weren't so tragic--and so real! Because for

years the brightest and best trained men have gone into

it

Industry and more recently into research as the salary
structure there has disproportionately increased. Now,
after years of selective starvation, the co”lege personnel

are asked to reward only the outstanding, and mirabile

dictu, there wtill remain in colleges, some who are out-

standing., This is either a tribute to the dedication and

altruism of the teacher, or a monument to his colossal
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ineptitude.

Be that as 1t may, however, most components of the
educatioral system are happy. The faculty has 1*5 raira2s,
the public has its newspaper account of how merit ralses
only are to be given, the legislature or trustee body has
the promise of the bcard of control or regents, the regencs
have the promise of the presidents, the presidents have
the asgurance of their deans, and finally, the deans have
their classes covered and ulcers palliated temporarily--
but only temporarily.

But soon, as swiftly the dawn the night, comes the day
of reckoning. Someone, typically the dear, must show evi-
dence of good faith in attempting to elther devise or dis-
cover a discriminating merit scale, or else be prepared
to defend his conclusion that all his faculty are indeed
meritorious, thus deserving of an increment across the
board. Since we usually end up with the latter approach
anyway, the scope of this paper 1s limited to the first
alternative.

The most frequent and most discussed approach to
merit rating is the construction of a scale or I:rdck which
would reveal good or desirable pedagogical practices. Nost
have been oriented arourd the concept of good teachlng.
Rating scales or other evaluative devices, filled out by
students, former students, peers, or superordinates, have
been most prevaient. However, the many reliability and

validity problems, including definitions and criterion
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measures, in addition to the attendant faculty morale
disturbances, will not be dealt with since they are well
known to all administrators. Generally, this approach has
been attempted, discarded, attempted again with a new
twist, and subsequently discarded again almost with a monot-
onous regularity. The question of whether this technique
1s better than nothing remains moot in the ey s of many
deans.

Another approach, less formal and less informative
also, 1is class visitation. Often this is done by the dean,
department head, a seasoned and respected teacher, or a

peer. Problems of open faculty resentment and sampling
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blas are of course manifest, but of more pragmatic concern
T

to the dean is the inordinate amount of time which must be

devoted by the visiting evalua.ors to the visitation [

schedule. Since, if any type of systematic and comparative ‘' -
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information is to be derived, a definite plan and adequate

e waan

coverage must be obtained, but, because of the time factor
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that this arrangement necessarily entials, most deans
have not relied heavily on this method or assessment.

A third approach has been the follow-up of former
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students in subsequent relevant courses. At the junior

college this has been particularly difficult because of the

PR

necessary cooperation of the many and diverse senior
instititions to which transfers have been sent. In addi-
tion, because of the time delay involved, faculty are
frequently gone by the time such data are available. Senior
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institutions have somewhat the same problems with reference ;
to graduate schools, but within their four-year confines,
Institutional research programs could be most revealing

in this area. To my knowledge, there have bean no

published data on this to date. This method has not been
used to 1ts fullest extent.

A fourth approach to the assessment of faculty merit,
and one heavlly leaned upon, 1s that of talks, lectures,
symposia, or publications. But, that there is a consider-
able difference between quotidian class delivery and special
discursive forums or written articles, is too obvious to
dwell upon. The chief positive values of this approach are
that it is quantifiable, gets good press, and, of course, i
1s easy to do. The chief drawback is that it is not relevant. 4

A fifth approach 1s rather--and better said--no ap-

proach at all, but a melange of rumor, student reports,
hearsay, and the typical scuttlebutt pervading a college
campus. As a feedback mechanism, this approach has heuris-
tic value, hut as a discriminandum for merit it is not only
useless, but can do a great deal to destroy faculty morale,
and the respect of the dean by the faculty.

A sixth approach, and the one on which this paper

reports, is that which I term the auto-critique method. The
baslc ingredient 1s that the instructor evaluates himself.
The chief disadvantages are that the method is essentially
self contained, 1s not readily relatable to an external

criterion, and is not amended to tangible control or
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manipulation by the administration. But, since upon scru-
tiny, the other approaches have these swo disadvantages as
well, as has been pointed out previously, the advantages

of this method offer themselves as worthy of the considera-
tion of a dean who is attempting to discharge his obliga-
tion to assess and upgrade the instructional level of his
institution. Amond these advantages are:

1. Evidencing interestest in the teaching process
itself by the administration,

2. Indicating confidence by the administration in
the faculty's ability to evaluate themselves as professionals
and make self indicated improvements,

3. Giving the faculty a workable and frequently
interesting method of whereby they may improve themselves,

4. Preservation of anonymity by faculty, thus fore-
stalling feelings of "big brother" watching,

5. Establishing essentially a self operating and
perpetuating system not calling for a great amount of time,

6. Placing of the dean in the position of being
called in for aid by a motivated faculty member, rather than
beling looked upon as an intruder with unwanted advice,

7. Providing specific and concrete examples (pre-
served on tape) of problem areas which car be referred to
upon replay, and not having to rely on notes or faulty
memory.

Method

The materials used in the current investigation were
a rating sheet and a tape recorder with two on-hour tapes.
Nineteen members of the 26 full-time faculty volunteered
to participate. The rating scale was constructed after
consultation with various experienced former faculty col-
leagues of the author at Florida State University, and a

review of the:items appearing in various published teacher
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rating scales. Ten different areas were covered with tne
categories of "verbal delivery and "enthusiasm" being
further subdivided. A seven point rating scale was then
imposed on =2ach category with the directions asking the
instructor to rate himsell from low (1) to h-.gh (7)
as to his performance in each category. The final category
items were:

1. Speaking voice

2. Mannerisms or pleonasms

3. Knowledge of subject matter
4, Enthuslasm - self
5

. Enthuslasm - engendered in clacss

(@)

Digressions

7. Organization and preparatlion

8. Use of analogies, examples, illustrations, etec.

9. Handling of questions

1C. General atmosphere created.

Anonymity was preserved, althdugh for statistical
treatment each instructor was asked to assign himself an
easily remembered code name or number., After t..2 form
was filled out, it was then turned into the dean's office.
Two one-hour tapes and a recorder<ns1:XMLFault xmlns:ns1="http://cxf.apache.org/bindings/xformat"><ns1:faultstring xmlns:ns1="http://cxf.apache.org/bindings/xformat">java.lang.OutOfMemoryError: Java heap space</ns1:faultstring></ns1:XMLFault>